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Abstract

This thesisisan exploration of the first year experiences of five Maori women who
attended atertiary institution in Aotearoa as mature students. Situatedinthe contextof
highereducation and studentlife, theirfirst year experiencesincludes challenges related to
childhood school experiences, language and culture clashes. The importance of collectivist
Maori values as a form of Maori identification supports them through theiracademicjourneys.
Interviews with five mature Maori women revealed the conflictand cultural dissonance
between western University values and Maori cultural values thatimpacted on theirfirst years
of study. It wasalso clear that Maori values such as whanau and whanaungatangawere
critical to providing cultural support forthese women. Findings also show that for these Maori
women the practice of Maori values contributes to theiridentity as Maori women and also to
the wellbeing of theirwhanau, haptandiwi. These stories explore how the mature Maori
women in this study, overcame the very powerfulinfluence of ne gative experience as children

within the state education systems, to begin tertiary study laterin life.
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CHAPTER ONE

Mature Maori Women in Tertiary Education

Introduction

More Maori women are participatingin tertiary education atbachelorlevel and hold a
bachelor'sdegree orhigher, than Maori menin Aotearoa (Ministry of Education, 2014;
Statistics New Zealand, 2013). In 2014, more Maori women overthe age of 25 participated in
degree levelstudies than non-Maori women over the age of 25 (Ministry of Education, 2013b;
Ministry of Education, 2015). From 2012-2013, Maori women aged 25-39 years attending
tertiary educationincreased 1.9% and Maori women aged 40 years and over increased 1.0%.
In 2006, 20.1% of Maori studying full-time or part-time overall compared to 19.6% studyingin
2013 (Statistics New Zealand, 2013). Though the number of Maori students participatingin
university has decreased overall, mature Maori women participation numbers continueto
increase. Mature Maori women are the largest group of Maori students participatinginthe
universities of Aotearoa (Ministry of Education, 2015). Giventhe governments’ priority to
increase Maori participationin higherlearning foryounger Maori, itisan interesting
phenomenon that deserves exploration since greater understanding of individual contextand
diversity within Maori university student experience could encourage more Maori to pursue
highereducation, andinform the provision of effective supports forthese students. Thisstudy
specifically explores the first year university experiences of mature Maori women.

This studyis informed by my recent experienceas a mature Maori university student.
My claim to ‘being Maori’ comes through whakapapa and lived Maori valuesimportantto me.
| do not consider myself proficientinte reo Maori. | have only recently connected with my
marae and ancestral lands and | have had no consistent connection toregular participationin
cultural and marae based practices within my own hapl and iwi. Most tangihanga and hui-a-
Maori | have attended have been forthose notfrom my whanau, hapt or Iwi, butin the
essence of my understanding of whanaungatangathey have been a part of my whanau
whether by whakapapa (connected through shared kinship) or kaupapa (connected through
shared purpose) (Durie, 2003; Pihama & Penehira, 2005).

All of the five study participants identify as Maori; some like me were raised as ‘urban
Maori’, othersraisedrurally or close to ancestral lands. Collectively, all women were denied
access to Maori language and some to other aspects of their culture also. For them,
assumptions made regarding their Maori authenticity are often based on the way they were

raised, skin colour, physical appearance, namesthey carry orthe ability to korero Maori.
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Justifying the claim to being Maori on grounds otherthan ancestry is further complicated
when new environments challenge the values upon which Maori identity is based. Forwomen
inthis study, the lived values of manaakitanga, whanau and whanaungatanga were
institutionally and academically challenged when entering tertiary study. These and other
challenges were often present when two worlds culturally laden with theirown set of beliefs,
ideologies, socialnorms and practices clashed.

In orderto fully appreciate and understand the experiences capturedin this studyitis
importantto understand the historical setting and consequences of social factors such as
politics, education and religionin Aotearoa (Moeke-Pickering, 2010). Thischapterwill setthe
context with an overview of the early history of Aotearoain relation to colonisation,
education, te reo Maori and mature Maori women. This will define current knowledge on this

topicand highlightthe gapsinresearch that have led to this study.

Colonialism and Maori Women

Colonialism, accordingto Linda Smith (1999), is an expression of imperialistideologies
based on economicexpansion, cultural domination and knowledge control. Colonialactivity
increases the ability fordomination and power by one group as it oppresses and marginalises
others (Gemmell, 2013). In Aotearoa, colonial rule began the binary positioning of Maori as
oppressed and ‘othered’ intheirownland (Gemmell, 2013; L. T. Smith, 1999). However, Maori
did access and utilise the new knowledge and technology introduced by early settlers to
ensure whanau, hapt and iwi wellbeing (Hawaikirangi-Pere, 2013).

Colonisation was not anisolated event that occurred when early European settlers
with all their cultural trappings arrived in Aotearoa. Instead, itis perpetuated today as Maori
continue to suffer at the hands of laws and policies enforced by government, ministries and
state run or funded institutions (Moeke-Pickering, 1996, 2010).

The disruption to a sense of ‘belonging’ for Maori caused by colonisation has meant
many Maori feel dissociated with both Maori and Pakeha worlds; notfully, or comfortably
belongingto eitherastheyincreasingly become urban Maori who do thingsin the traditional
Maori way (Gemmell, 2013; Reeves, 1979). Maori women are even more likely to feel the
colonial impact of race amongst theirown gender, and the impact of western genderroles
within Maori. Maori women hold places of prominence andimportance in Te Ao Maori andin
cultural contexts such as the marae, colonial patriarchy is challenged. Colonisation has
marginalised Maori womenin other contexts of western society by ignoring the cultural values

and worldviews of Maori women (August, 2005; Gemmell, 2013).



Colonial legislation marginalised many Maori women by ignoring traditional practices
of marriage where Maori women of tribal status would marry to establish or secure powerful
relationships with otheriwi. Land ownership by Maori women legitimised by the tikanga of
birth rightand identity challenged male patriarchy and was disregarded by coloniallaw. The
negotiation ortrading of land and business with the Crown belonged historically within the
domain of men (Gemmell, 2013). The assimilation policies of colonial education systems also
denied Maori language, culture and worldview. All things Maori became inferiortothe
western philosophies, policies and religions of colonial Aotearoa. Maori society valued the
collective roles, responsibilities and contributions of both gendersequally. The generally
gender-neutral Maori language reflects the position pre-colonial Maori once held regarding
genderroles. Rolesaligned totikanga Maori and were ‘tapu’ based, notgenderbased
(Mikaere, 1994). Balanced and complementary, the relationship between the roles Maori men
and women can be seeninactioninall aspects of marae protocol, dependentonthe kawa of
each iwi, enhancing and protecting the mana of Maori women (Gemmell, 2013; Mikaere,
1994). Colonisation however, broughtsocially constructed roles of gender subservienceand
inferiority from Victorian patriarchal values that were imposed on Maori women (August,
2005; Gemmell, 2013). Excludinggenderfrom the legislative languagein colonial law gave
primacy to male Maori and reinforced the invisibility of Maori women by homogenizingthem
within the Maori collective. Endeavouring to unite a nation through one law, colonial rule
created a mono-cultural society that discriminated against race, genderand culture.
Colonisation soughtto supress Maori tikangaand in doing so soughtto suppress manawahine
and impede Maori women’s political participation (Mikaere, 1994; L. T. Smith, 1999). Maori
womenintraditional times played significant roles in tribal leadership, accounts of the
presence and importance found in numerous whakatauki, haka, carvings, marae and
cosmologies (Tomlins-Jahnke, 1996). Maori women continue to hold leadership roles which
effectchange for Maori wellbeing throughout society (Mikaere, 1994; Tomlins-Jahnke, 1997).
The enforcement of the 1907 Tohunga Suppression Act and the introduction of Western
birthing methods and locations made traditional Maori birthing practices and ritualsillegaland
socially unacceptable. Cultural practices surrounding childbirth that provide connectionto
whenua, whanau and Maori identity were disrupted when Western practices disposed of the
afterbirth without consent or consultation impacting directly on the mana of Maori women
(Gemmell, 2013). Withthe loss of Maori traditional practices, the loss of Maori knowledge
pertainingto Maori identity aswomenis also diminished (August, 2005). Citizenship, under
Article lll of The Treaty of Waitangi proposed Maori be extended the same rights, privileges

and protection as British subjects by the Crown. This has not protected Maori women’s rights
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to be Maori, it has meantthey will be treated equally underacolonial law just as theirfemale
settler counterparts (Barrett & Connolly-Stone, 1998). When laws are made that disadvantage
Maori or suppresstheirculture, itis difficult to see equality of rights or protectionin practice.
Decolonization occurs as awareness of colonial ideologies, policies and practices are
identified, challenged and ultimately dismantled. Graham Smith’s (2003) workin Kaupapa
Maori reframes the de-colonizing conversation that historically ascribed positions of powerto
the colonizerand re-centered Maori through the transformative action of a ‘conscientization’
agenda. As externalizing conversations of dominant discourse occur, space is provided fora
different understanding to return powertothe individual and not the discourse. In doingso,
the meaning, orability to make sense of the colonizing experience is understood for Maori
froma Maori worldviewwhich challenges previously held views and informs change and

promotes Maori wellbeingand autonomy.

Education and Maori Women

The replication and assimilation of European customs, language and values was
hastened by the education of Maori, asserting dominance and governance whileignoring
obligations to protect Maori and their culture (Ka'ai-Mahuta, 2011). Early missionary schools
were established and education reflected European culture and Christianity (Pere, 1982).
Many Maori actively sought the missionary mentored education desiringto be includedin the
education movementand giftingland to the Church for schoolsto be established (Moeke-
Pickering, 2010). Simon (1998) arguesthat Maori requestsforthe establishments of Native
Schoolsintheirtribal rohe reflected the interest of Maori communities to access the English
language and increase ‘life-chances’ (p. 66). The 1847 Education Ordinance and 1867 Native
Schools Act made missionary schools subject to government control in orderto secure much
needed funding. To access funding, the education of Maori children had to be conductedin
the English language with continued religious instruction (Gemmell,2013). So beganthe
formal education andlegal assimilation of Maori children.

Educationissocially constructed and is not value free and so the policies and
curriculumin education that supported assimilation also initiated the creation of two classes of
Maori, the “civilised’” Maori, and the Maori ‘yetto be civilised’ a process which further
‘othered’ Maori (Awanui, 2013). Underthe 1867 Native Schools Act education continued to
civilise Maori by removing cultural access and cultural identity and replacing it with anidentity
constructed by European knowledge and culture. The ‘Christianising and civilising’ of Maori
played animportant part inthe establishment of Pakehaas dominant through language,

religion and culture, entrenching colonising policiesinto the infant nations laws (Matthews &
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Jenkins, 1999, p. 340). Social, political and cultural processes constructed and reflected the
dominant culture through curriculum and systems that were reproduced, maintained and
controlled by the values and norms of those in powerand control. The Education Act 1877
provided free yet compulsory education that maintained Eurocentricideology. The focuson
English literacy was underpinned by curriculum aimed at the assimilation of Maori to western
culture and as future citizens of a working class labour force as their contribution to society
rather thanthe provision of anacademic curriculumaimed at intellectual. Withthat,
curriculum topics taughtto Maori reflected the area of society that Pakeha determined for
Maori (Moeke-Pickering, 2010). The teaching of selective Western history in schoolsisan
example of the continual reinforcement of colonial views (Lee & Lee, 2007). Increasing
practical curriculum also regulated the potential competition with Pakeha for more intellectual
or white collaremployment (Moeke-Pickering, 2010). Eurocentriceducation had devastating
effects onandfor Maori, including “assimilation, cultural invasion, cultural subordination,
language domination, hegemony, the curriculum, class structures, racism, meritocracy,
intelligence testing, and negativeteacherexpectations” (Ka'ai-Mahuta, 2011, p. 196). The
difference between cultures became the difference within social structures and status.

Gender-differentiated education and curriculum taught the reflected social views on
genderrolesthatacademically marginalised women. Maori girls were trained in domesticity
and how to become a ‘good wife’ which promoted patriarchal world views of western nuclear
families. Boardingschools were better equipped to enforce assimilation due to geographical
isolation from whanau communities (Gemmell, 2013; Pihama, 2001). Continual priority of
Eurocentricvalues persisted when schools shifted from religious based schools towards public
secularschools. Educational outcomes were based on capitalist values of increased workforce
and competition which contradicted Maori values (Roberts, 1998).

Deconstruction of the colonising effects of education begins with returning to the
original site of struggle and understandingitsimpact across time, place and culture. When
colonisationis deconstructed the act of liberation begins and pathways the re-positioning of
becoming an agent of change, to act and notbe acted upon. In the history of Aotearoa,
educationisone of the largest sites of struggle for Maori and for nearly 200 years has

continuedtobe so (Pihama, 2001, 2012; G. H. Smith, 2003).

Te Reo Maori and Maori Women

One of the major casualties of the assimilating policiesin education was the loss of
language. Te reo Maori is traditionally considered by many to be central to the survival of

Maori culture and identity (Benton, 2015; Waitangi Tribunal, 1986). In many whakataukite
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reo Maori isimperative tothe survival of the Maori culture and its people. “Ka ngaro tereo,
ka ngarotaua, peraite ngaroote Moa. Ifthe language be lost, man will be lost, as dead as
the moa” (Waitangi Tribunal, 1986). Effortsinthe last30 yearsto revitalise the Maori
language include Maoriinitiatives such as Te Kohanga Reo and Maori-medium education at all
levels; Kura Kaupapa Maori, Whare Kura and Wananga. These initiatives and institutions have
been crucial in de-escalating the threat to the Maori language in Aotearoa as the number of
fluent Maori speakers continues to decrease in proportion to the increasing Maori population
(Benton, 2015).

The New Zealand 2013 census reported on Maori well-beingandincluded the level of
te reo usage and ability in Aotearoa. Accordingtothe report55% of Maori overthe age of 15
have some ability to korero Maori with only 11% beingable to speak Maori with a higherlevel
of fluency. More Maori women than Maori men indicated havingan overall abilityto speak
some te reo, however, women over44years of age do not speakte reo as proficiently as men
(Statistics New Zealand, 2014).

The Maori Language (Te Reo Maori) Bill 2014, provides proactive strategies for
governmentto fulfiltheir obligation to protect and enhance the Maori language (Te Puni
Kokiri, 2014). However, if the environmentis not supportive or devalues Maori culture or

language it will notthrive (Awanui, 2013).

Tertiary Education and Maori Women

Early childhood, primary and secondary education has generally been accessible for
most Maori. Maori participation and achievementin Aotearoatertiary education has
increased steadily overthe past decade. The percentage of Maori students participating at
bachelordegree level orhigherincreased by 7% from 2007 to 2012 upto 21,900. Priority
Three of Tertiary Education Strategy 2014-2019 (Tertiary Education Commission, 2014) focuses
on increasing academic participation, completion and achievement of Maori in higherlevel
tertiary education in conjunction with Ka Hikitia Accelerating Success 2013-2017 (Ministry of
Education, 2013a) which also seekstoimprove academicoutcomes for Maori. However, the
focus of Government funding specifically targets Maori students underthe age of 25 to enter,
participate and complete tertiary education (Tertiary Education Commission, 2014). Even
thoughthe number of Maori female students aged 25 years and older has continued to decline
overrecentyears, Maori women aged 40 years and older who study at a bachelor’s degree
level hasstill continued toincrease. Mature Maori women are the largest group of Maori

university studentsin Aotearoa universities (Ministry of Education, 2015). For Maori women



this could be attributed to a returnto education afterraisingafamilyisless problematicat
that age and that Maori women are also living longer (Scott, 2006).

In 2014, Government policy reduced government funded student allowance for people
over40 years of age toreceive only 120 weeks (equivalent of three academicyears of study).
Changesto the studentallowance eligibility restricts the ability of students to completeafour
yearundergraduate degree or begin a Master’s degree with financial assistance. This has
further disadvantaged mature Maori women who are more likely to begin university study
afterraising children. The studentallowance restrictions for mature students operationalises
the Tertiary Education Strategy to focus on Maori under40 years (Tertiary Education
Commission, 2014). Financial challenges are the largest contributorto the decrease in Maori
retention statisticsin tertiary education across all age groups. Therefore, withoutthe much
needed governmentfinancial support during tertiary study, Maori women who choose to

study laterin life are furtherfinancially disadvantaged (Jefferies, 1997).

Mature Maori Women as Tertiary Students

Western parameters for defining mature students are used in Maori and non-Maori
studies. Nikora, Levy, Henry,and Whangapirita (2002) begin with the same age demarcation
used by the Ministry of Education of 25 years of age and then discuss mature Maori women as
30-39 yearsand 40 years of age and over. Barratt (2001) also refersto mature studentsas
those over 25 years of age while in Bennett’s (2001) study, 73% of Maori undergraduate
students were women over the age of 30.

All eight westernised universities located in Aotearoa have a ‘special admission’
criteriaof 20 years of age or older. Mature students are more likelyto be ‘special admission
students’ according to Williams (2010). Gemmell (2013) refers to mature Maori women
students as ‘second-chance learners’. Few studies use measures otherthan age to categorise
or identify mature students (Clark, 2014). In Aotearoa, age demarcation of mature students
differyetstill tend to be olderthaninternational studies.

In this study a subjective criteriaused to define mature student was determined by the
participatingwomen. Thisincluded; ‘laterinlife’, ‘have had’ or ‘are raising a family’, with
more emphasis on ‘life experience’ than age. Thisensuredthose participating had the power
to determine and advocate forthemselves as to how they viewed themselves and their
experience.

As a demographicpopulation, more and more mature women across ethnicities and
nationalities, are entering higher level tertiary education. In Europe and Australiathere are

more mature women enrolledin highereducation than men (O'Shea & Stone, 2011).
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Researchindicates the same pattern for mature indigenous women of Australia (Tones, Fraser,
Elder, & White, 2009). International studiesin westernised countries show many older women
return to study after beginningafamily toimprove theireconomic position (O'Shea, 2014).
National and international studies identified common areas that challenge non-Maori mature
female studentsand suggestitis age ratherthan genderthatimpacts on adjustmenttothe
new environment. Forexample, the feeling of isolationis attributed to campus culture
targeting the younger, traditional student makingit harder forthe olderstudenttointegrate
fullyinto university student life (Clark, 2014; O'Boyle, 2014). Positively geared, age provides
copingstrategies for mature students that theiryounger counterparts do notyet possess.
Stevenson and Clegg (2013) found that the prior knowledge and experience that mature
students take with themto highereducation builds a stronger resilience to the challenges they
face. This could be attributed toa deeper, more effectivelearning strategy and amore
positive attitude towards university (Ramsay, Jones, & Barker, 2007).

While enrolment numbers of mature Maori women tertiary students are decreasingin
general, the numbers enrollingin and successfully completing tertiary education continues to
be highand is the largest group of Maori students (Nikoraetal., 2002). Mature Maori women,
incomparison to their non-Maori female peers and mature male Maori, are more likely to
embark on tertiary education laterin life often while raisingawhanau. Mature Maori women
are alsomore likely to study to benefittheirwhanau, haptandiwi (Jefferies, 1997).

Historically and politically, little has been done to specifically address the educational
needs of mature Maori women students. Exploring experiencesin tertiary education through
the voice of mature Maori women acknowledges, legitimises and validates the presence of this
increasingly successfuland large Maori student population. The importance of capturing
Maori studentvoice enables meaning and understanding of tertiary experience from a Maori
worldview to be explored (Bennett, 2001; Williams, 2010) and betterunderstood. New
researchinthe field of Maori student experiences will increase awareness and add to existing
knowledge that willbetterinform practices, supportand change requiredin ordertofurther

academicsuccess for Maori women.

Previous Studies

Thereisan increasing volume of international literature exploring mature non-Maori
female student experience at university or tertiary education. Findings from these studies
emphasise the stress factors of financial struggle, balancing of study, work and family
responsibilities for mature women students (Fulmer & Jenkins, 1992; O'Shea, 2014; Ramsay et

al., 2007; Stone & O'Shea, 2013). In Aotearoa, existing literature focuses primarily onthe
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challenges, barriers and achievements at the higher level of tertiary education experienced by
all Maori students. Historically, non-Maori research often highlighted the deficit-theorizing
and the educational under-achievement of Maori (G. H. Smith, 2012; Tassell, Flett, & Gavala,
2010; Tomlins-Jahnke, 1997; Williams, 2010). Numerous Maori studies discuss the barriers,
challengesand retentionissues around Maori student university experience and highlight the
role of Maori identity during studentlife (Bennett, 2001; Coombes, 2006; Hawaikirangi-Pere,
2013). Literature ontertiary experiences forboth male and female Maori students have also
identified struggles to balance family responsibilities with study and work and financial stress
that can impede upon the continuation of study (Bennett, 2001; Coombes, 2006; Cram &
Brunton, 2014; Jefferies, 1997). Maori researchisincreasingly orientated towards the
academicsuccess and achievement of Maori at tertiary and degree level (Kaumoana, 2013;
Mayeda, Keil, Dutton, & Ofamo'oni, 2014; Millward, Stephenson, Rio, & Anderson, 2011; Selby,
1996; Williams, 2010). The amount of literature on experiences of Maori womenin various
fields such as nursing, accounting, education, the environment and cultural contextsis also
growing (August, 2005; Fitzgerald, 2003, 2010; McNicholas, Humphries, & Gallhofer, 2004;
Simmonds, 2011; Tomlins-Jahnke, 2002). Lessattention has been giventostudiesthat
specifically explorethe diversity within Maori of first year tertiary experiences of mature Maori
women in Aotearoa as far as the authoris aware.

Charmaine Hawaikirangi-Pere (2013) explores the experiences of Maori women
studyingattertiary level who do not korero Maori and identify as Maori using alternative
indicators of cultural identification. CarlaHoukamau (2010) discussesthe validation and the
increasing variety of subjectiveinterpretation of cultural or Maori identity that must be
acknowledged. Comparinggenderby race, Bennett (2001) observesthatthe challengesfaced
by non-Maori women may be similarto those faced by Maori women however this fails to
view the experienceand challenges from a Maori woman’s perspective. Maori and non-Maori
women entertertiary study laterin life after having raised afamily. Fornon-Maoriitis usually
to increase theirfinancialsituation, for Maoriitis to contribute to the wellbeing of others
(Jefferies, 1997; O'Shea & Stone, 2011). Barratt (2001) found that most mature students
experienced frustration and tension between the theories they were learning and the realities
of their practical life experiences. More commonly shared challengesincluded the roles of
studentand parent which competed for priorityand added to the challenge. The academic
barrier of writingacademically, learning academiclanguage and balancing the demands of
work, study and family also challenge all Maori (Bennett, 2001; Jefferies, 1997). However

studies thatfocused on the challenges and barriersto all Maori or all women students, do not



explore the variety of ways these challenges are experienced from amature Maori woman’s
worldview.

Contributingfactors to achievingacademicsuccess found in multiple studies of general
Maori student populationincludewhanau and whanaungatanga (Bennett, 2001; Houkamau,
2011; Jefferies, 1997; Kaumoana, 2013; Selby, 1996; Williams, 2010). Selby (1996) found that
Maori women acknowledgethe influence of whanauin theirsuccess and the support of their
tipuna and knowledge of whakapapagave them. Mayedaetal. (2014) identified similar
factors for Maori and Pasifika students which included; family, role modelling and support
fromwithin the university, indigenous teaching and learning practices that made students feel
‘comfortable’. The highnumbers of Maori women in part-time study isdue tothe
requirement to balance more aspects of daily life such as family and work responsibilities
(Selby, 1996). Jefferies (1997) identified Maori women as having responsibilities and roles
within haptandiwithat can be very demanding of theirtime and resources which therefore
places more pressure on theirability to balance theirtime effectively.

O'Sheaand Stone (2011) found the challenges experienced by mature European
women entering university included the balancing of family responsibilities with studies and
the transformative effects education had on the women and their families. Family
relationships were often strained and many marriage or partner relationships dissolved the
longerthe women studied. Many women begin tertiary education laterinlifedue to raising a
family orfinancial independence or financial security providing an improved financial outcome
(Stone & O'Shea, 2013). For many mature Maori women the demands and challenges of
family, work and study are further compounded by cultural responsibilities to whanau, hap
and iwi (Jefferies, 1997).

Navigating an academicenvironment with agreater ‘traditional’ oryoung student
body that isviewed as the norm, is often difficult for mature students (Clark, 2014). O'Shea
(2014) observesthatnotfittingin or feelingauthenticfornon-Maori womenis often linked to
theirage and to the fear of the lack of ‘knowledge capital’ they perceiveis needed upon entry.
Thisis then challenged with the suggestions that older women should be better positioned to
adjustto change and ‘uncertainty’ due totheirability to be flexiblein the uncertainties that
women experience in motherhood and family life (West (2005) as cited by O'Shea, 2014).

The sparse information that relates to the first yeartertiary experience of mature Maori
women highlights the need for explorationin this areaas growingresearch relatingtonon-

Maori mature womenignores the role cultural identity playsin theirstudent experiences.
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Conclusion

This chapter hasintroduced the topicof this thesis and has provided historicand
contextual foundation forthe research aim, whichisto explore the first year tertiary education
experiences of mature Maori women.

Chaptertwo outlines the research approach and methodology thatis most appropriate
for thisstudy. Chapterthree exploresthe experiences of the womeninthisstudy from their
Maori women’s worldviews. Chapters fourandfive highlight the journeys of education
throughout the participants’ lives and the sites of struggle and sources of strength along the

way. Chaptersixdiscussesthe findingsand conclusions of the study.
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CHAPTER TWO

Research Approach and Processes

Chaptertwo sets out the aim, approach and research processes used in this study.
Ethical requirements and considerations are also included and my position as
researcher/participantis acknowledged. Exploration and analysis through a Kaupapa M3ori
and Mana Wahine approach helps provide contextas to why and how the research was carried
out, acknowledgingthe factthata Maori worldview was central to the research. Akaupapa
Maori approach, research that is centred ina Maori worldview, provides empowerment for
those in this study both individually and collectively and also contributes to Maori research
that enhances Maori self-determination. The concept of a Mana wahine approach specifically

provides a Maori woman’s worldview of the experience.

Aims of the Research
Thisresearch seeks to explore the first year university experiences of mature Maori
women. The study aimsto highlightthe perspectives, experiences and aspirations of mature

Maori women who seek higherlearninglaterinlife, namely;

a) What the first-year university experience is like for a mature wahine Maori
b) What challengesthe new environment presents to mature wahine Maori and
c) What the role of being amature Maori woman playsin first-year university experience

In exploring the lived realities and experiences of first year study in a western tertiary
education settingin Aotearoa, greater understanding can be gained into how mature Maori
women experience areturnto education many years aftertheirschoolingand education.

The benefits of this study are twofold. Forthe participants of the study itis an
opportunity toshare theirexperiences and voice, offering insightinto theirlived realities of
what it meansto be a mature Maori woman studyingina western tertiary environment. Also,
greaterunderstanding of the first year experiences of mature Maori women will offerinsights

into how to bettersupport other mature Maori women at beginning tertiary study.

Positionality
No researchisvalue-free. Subjectivityisaninevitable and desired outcome of
Kaupapa Maori and as the researcher | am obligated to acknowledge my position and

subjectivity as researcher-participant. Declaring my positionisan efforttoacknowledgeand
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addressthe extent of researcher bias that comes with qualitative research (Diefenbach, 2009).
The subjective connection between researcher and participant positions the researcherasa
participant allowing both researcherand participantto analyse theirown experiences, making
sense of them through the experiences of the participant (Mataira, 2003). Asa formerstudent
and alsoina role as Maori student supportata mainstream university | have both lived
experiences as astudentand observed other Maori studentsinthe first year experiences of
university study. My observation of the need for cultural translators or guides to support

Maori students during theirfirst year contributed to my motivation to carry out this research.

Research Approach

The theoretical foundation of Kaupapa Maori approachesto research and a mana
wahine perspective, determined that a qualitative approach would be most culturally
appropriate forthis study. Semi-structured in-depth interviews were used in orderfor mature
Maori women’svoicesto be heard and to contribute to Maori women’s knowledge by
exploring experiences that make sense of the lived realities of Maori women, as told by Maori

women.

Kaupapa Maori

Kaupapa Maori theory is becoming more and more established and recognised as a
legitimate way to theorisethe everyday Maori experience. Kaupapa Maoritheoryvalidates
Maori as a people legitimising te reo Maori me ona tikanga and challenges hegemonicsystems
and ideologies that have confined and defined Maori throughout society.

Kaupapa Maori theory provides aframework thatis fluid and responsive across time,
place and culture. Conscientization, resistance and transformative action are all elements of
Kaupapa Maori theory which motivate change and action (G. H. Smith, 1997). Sometimes
viewed as anti-colonial and reactive, Kaupapa Maori theory decolonises, reclaims and renames
Maori space and experiencesin a critically reflective way thatis proactive and pro-Maori
(Pihama, 2001).

Kaupapa Maori has become normalised as a theorizingtool and as a research method
by many Maori scholarsincluding; Graham Smith (1997), Linda Tuhiwai Smith (1992, 1999),
NgahuiaTe Awekotuku (1991), Huia Tomlins-Jahnke (1997), Leonie Pihama (2001), Russell
Bishop (1998), Jessica Hutchings (2002) and Te Ahukaramu Royal (2012). KaupapaMaori isa
legitimate and valid approach to Maori research using a Maori centred worldviewto explore
the lived realities and experiences of Maori (Pihama, Cram, & Walker, 2002; G. H. Smith, 1997;

L. T. Smith, 1999). The epistemology of Kaupapa Maori demonstrates the authenticity of this
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approach due to itsinclusion of ancient observances and practices of te reo me ona tikangaas
a means and advancement of self-determination. Itisintended thatte reo Maori be usedin
Kaupapa Maori research however, the decreasing number of fluent Maori speakers of te reo
means this may be the exception and notthe rule. Walker, Gibbs, and Eketone (2006) state
that eventhough English may be used in Kaupapa Maori research, the responsibility to
encourage and empower the revitalisation of te reo should be present. Core principles provide
a culturally specificframeworkin orderto protectthe rigor of Kaupapa Maori research. These
principles are based on cultural aspirations forautonomy and well-being for Maori culture and
society (G. H. Smith, 1997). Tikanga Maori is also used within thisframework as an ethical
guide to ensure cultural validity and integrity by guiding, not dictating, the process of how and
why research conducted with Maori should occur. These include Maori valuesrelatingto
autonomy, mana, whanau and manaakitanga (Mataira, 2003; L. T. Smith, 1999). Inessence, if
the principles of Kaupapa Maori are absent, the powerand empowerment of Maori to
challenge deficittheorizing, effect social change and maintain the survival of Te reo Maori me
onatikangaisjeopardised. The practice of these elementsin Kaupapa Maori researchand its
purpose toempower Maori can be applied across any setting or disciplinereflecting the overall
relevance, significance and portable nature of Kaupapa Maori as a methodology (Pihama,
Smith, Taki, & Lee, 2004)

Kaupapa Maori denies the continuation of western research methods and practices
that have traditionallybeen used to exploit, misinterpret and misrepresent Maori. Kaupapa
Maori methodology validates and supports the appropriate way to gather, analyse, interpret
and theorize the experiences of Maori and thereby provides protection of Maori knowledge
and understanding (Pihamaetal., 2002). Kaupapa Maori explainswhy lam conductingthe
research the way | am by making explicit the implicit practice of tikanga Maori and privileging
the experience, voice and worldview of Maori. Inthis way Kaupapa Maori privileges all Maori

as insiders of the research.

Mana wahine

Kaupapa Maori privileges the worldview of all Maori. Mana wahine privileges the
worldview of Maori women. Independent of westernideologies of feminism, wahine Maori as
itsown theory privileges Maori women and theirfight against their oppressors. Western
feminism would have Maori women unite to fight awestern battle against western patriarchal
ideologies of gender. However, western feminism denies the role that race playsin feminist
discourse thereby continuing the oppression of Maori women (Hutchings, 2002; Pihama,
2001). Therefore, manawahine refutesthe homogenizing effects of western feminism theory
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and challenges the homogeneity of Kaupapa Maori theory which does not specifically
acknowledge the diversity of Maori women within Maoridom (Hutchings, 2002). Mana wahine
reclaimsthe knowledge that Maori women are connected to Deity (August, 2005; Pihama,
2001).

From a mana wahine perspective the researchers are Maori women, the participants
are Maori women and the framework provides the emancipation of Maori women. Inorder
for Maori womento create theoretical space, Maori women’s knowledge and understanding
must be ‘defined, developed and controlled’ in atheoretical way as determined by Maori
women. Thisinturn offersthe women the ability to experiencea different way of thinking
thatisunique to Maori womenincluding what has shaped theirthinkingand the way they live
theirlives as Maori women (Jenkins & Pihama, 2001). A mana wahine perspective provides an
analysistool of colonisation by viewing and voicing the experiences and impacts of
colonisation from a Maori woman’s perspective and challenging the patriarchal practices and
colonial impacts within Maori society (Pihama, 2001; Simmonds, 2011). Mana wahine
acknowledges the diversity of experiences Maori women have and the meanings and learnings
froma viewpointthatitis specifically for Maori women, by Maori women, about being Maori

women.

Research Process

Selection of participants

The topic of this study determined the selection criteria which required mature Maori
women who had completedtheirfirst yearata westerntertiary institution in Aotearoa. Using
a purposive sampling selection method, women | knew that met the selection criteriawere
personally approached to determineif they would be interested and available to participate in
the study. Purposive sampling supports participant selection based on potential data
contribution towards a specifictopicor phenomena experienced by participants (Braun &
Clarke, 2013). Follow-up communicationto organise atime and place convenienttothe
participants was made in person, by telephone, email, textingand even Facebook.

The participant ages at the commencement of theirstudies ranged from 37 yearsto 48
years of age howeverall were overthe age of 45 at the time of the interviews. Three of the
five participants have studied in Aotearoa at the same universitycampus as full or part-time
students within the pasttwoyears. The two remaining participants also studied in Aotearoa,
one at a University, the otherat Teachers Training College (now a qualification acquired at
universities and forthe purposes of this study will be included in the term ‘university’) some 30

yearsago in theirlate 30’s and 40’s. They are also mothers of twowomenwho also began
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university atasimilarage and are also grandmothers. The younger generation of participants
are also mothers, one of whom is awaiting herfirst mokopuna. These participants represent
theirown unique experiences as university studentsintheirlateryearsas Maori women. lam
a daughter of one of the participants who also studied forthe first time, whileraising afamily
and who pioneered tertiary study forwomen in ourwhanau. The connection and engagement
between researcherand participantsin this study varied from direct kinship, to commonality
of purpose and experience. Both connectionsillustrate the concept of whanaungatangathat
supportsthe interview process with ashared understanding thatincludesthe researcheras

part of the research (Bishop, 1998).

Participant consent

The womeninthe participantwhanau gave their written consent priorto the
interviews taking place to; participate inthe research, have audio recordings of their
interviews made and transcribed for use within the context of the study. All participants
understood that they were underno obligation to participate and they were freeto withdraw
at any time forany reason. All the women were giventhe optiontoremainanonymous, use
pseudonyms or theirfirst given names. All the women gave their permission fortheir first

names be used.

Equipment and preparation

Digital audio recordings of each interview were made. Checks were made before each
recording to make sure the device was working. Spare new batteries forthe recording device
were takenin case they were needed. Digital recording was feltto be mostappropriate as it
was physically less obtrusive and quickly forgotten as conversations began.

A koha of kai was takento eachinterview, which contributed to the relationship of
whanaungatanga. A personal kohaof a kete made fromwhere | come from up North was
givento each of the women with a copy of the thesis as a way to replicate the supportand

challenge tofill their kete of knowledge.

Interview preparation

A list of open-ended interview questions relating to the aims of the study were used to
stimulate theirmemories and experiences of their firstyearand to guide the conversation.
Questions were aimed at uncovering any expectations the women had priorto them entering
university and, what the reality of their experiences actually entailed. Thisincluded, the

challenges of anew environment and what role, if any, beinga mature Maori woman played.
17



Once the women had read theirtranscripts, follow-up interviews were held in ordertoform
shared understandings of their previous korero. Each individual semi-structured interview was
conducted kanohi ki te kanohi which s culturally appropriate and animportant way of
establishingafoundation of trust upon which to progress (Smith (1999), as cited by Mataira,
2003). Oneononeinterviewsallows space for both the relationship and conversation to grow
and developin areciprocal, authenticway that privileges the perspectives and experiences of
each of the participants. Each interviewwentaslongaswas needed, guided by the natural
process of untimed conversation which would acknowledge theirindividual mana (Mataira,

2003).

Ethical considerations and observations

Approval forthis study was given by Massy University Human Ethics Committee. Using
a Kaupapa Maori research approach meant cultural ethical consideration and methods were
guided by tikanga Maori and kawa. Adheringto tikanga Maori principlesis essential for the
rigourand validity of Kaupapa Maori research. Whanaungatanga and rangatiratanga principles
of tikanga Maori guided the interview process. Eachinterview was held and conducted
differently as feltordeemed appropriate by the participant (Mataira, 2003).

A Kaupapa Maori approach positions the whole experience from a Maori worldview
which meant normal protocols of whanaungatanga were genuinely engaged as part of tikanga
Maori. Traditional greetings and re-establishingidentity and familial connections through
whakapapa prepared acomfortable and safe space for the interviews to take place (Bishop,
1998). Guidedbythe Kaupapa Maori principle of Kiatlpato, thatis, valuing the experiences
and mana of the Maori women participating, meant that priorethics indication of time allotted
for interviews was notfollowed. This could be viewed as breach of ethics froma western
worldview of conventional protocol, however ensuring the interests of the participantare

paramountis ethically and culturally acceptable.

Process of analysis

Each of the interviews was transcribed verbatim and entered into NVivo for qualitative
thematicanalysis. NVivoisasoftware programme used to organise qualitative datacollected
fromtranscribedinterviews. Using word frequency, interview excerpts were coded into
emergingthemesacross the five participantinterviews. Each transcribed interviewwas read
looking forsentences orlongervignettes that mentioned words, events, experiences, thoughts

or feelingsthatappeared regularly. The frequency and context with which aspects of these
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narratives were used assisted in identifying emerging themes which became the focus of the

study.

Limitation
A key limitation of this study is the low number of participants. Five women s too

smalla numberto generalise any findings as representative of all mature Maori women.

Conclusion
This chapter described the research aim, process, methodology and positionality of the
researcher. The theoretical epistemology of Kaupapa Maori as a research approach and mana
wahine as a tool of analysis from a Maori worldview determined how the research was
conducted. The process for selection of participants and interviewing was also outlined.
Chapterthree examines the diversity of upbringing and the effects of colonisation,

urbanisation and the loss of te reo Maori on the cultural identity of the womenin this study.

19



20



CHAPTER THREE

Being Maori

This chapter explores the diverse experiences recounted by mature Maori women
raised in Aotearoa as children of Maori decent. The use of the term Maori to identifyagroup
of people thatshare Maori ancestry often fails to acknowledge the diversity within Maori. The
colonising effects of urbanisation has also contributed to the diversity within Maori society
who that live in the town and cities. Where and how Maori are raised as children contributes
to individualand collective culturalidentity as Maori (Moeke-Pickering, 1996; O'Carroll, 2013).
Allwomeninthis study have dual ancestry toa Maori and Pakeha heritage and identify

themselves a Maori women.

Being ‘Raised Pakeha’

Growing up Maori in Aotearoa was experienced by the womenin many different ways.
They were socialised within whanau that informed both theirindividual and collective cultural
identity. The shiftaway from traditional whanau communities of extended whanau, often
located neartribal marae, isolated many Maori from whanau, hapi and whenuathat
supported and maintained the language and collectivist culture. Urbanisation aided
absorptionintowestern culture which gave primacy toindividualisticideologies and meant
collectivist practices were often abandonedin ordertofitin (Moeke-Pickering, 1996). Urban
Maori replicated the western ways of livingthey were exposed to. Socially and culturally
constructedideas of how Maori were raised in Aotearoa challenged the way in which Maori
were often viewed by themselves and others. Being raised ‘Pakeha’ or ‘Maori’ referred largely
to the extentof assimilation and replication of either culture. Many Maori did not want their
childrentosufferthe negative outcomes they had incurred as Maori children and believed
they should raise theirchildrenimmersed in the way and language of the Pakeha (O'Carroll,
2013).

The womeninthis study were born and raised over the past seventyyears. All had
childhood experiences thatillustratethe differing consequences of the same assimilation
policies, such as education policies, that they were subjectto. Kay reflected on her ‘Pakeha’
upbringinginaEuropean farming community where she describes herself as part of the only

Maori family inthe community.
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I didn’teven know | was Mdori, you know... until | said to mum | wentto schooland
there’s a Maorifamily moving in and she said ‘well what do you think you are’ sort of thing. |

don’tknow. I’'m me - Kay

| was brought up white because mum thought that was the right thing to do - Adele

Being brought up ‘white’ or ‘Pakeha’ was often reflected in the way the home and
children were presented replicating western values that were associated with order, tidiness,
civility, wealth and material possessions. Thisinformed the way some have experienced being

‘othered’ by Maori whanau for being raised Pakeha.

We were fussed as little kids by our Mdaoriuncles, cause they thought we were really
flash | think because we were raised Pakeha and they’d say ‘oh you’rethe Pakeha’s, but that

didn’t mean anything to me — Kay

Being ‘flash’ orraised ‘Pakeha’ included replications of western fashion, socialtrends
and norms (Moeke-Pickering, 1996). Beinga good motherand providing the best
opportunities fortheirtamariki was founded on the western norms of being agood wife and
homemaker. Greatefforttoconformor performto Western social expectations meant

consequences of these choices were felt by the whanau as a whole.

My motherworked so hard because she was Maoriwe just naturally had to be perfect
forherin her eyes, because she was living in this Pakehda world | guess. To a degree | think
there was a certain amount of racism too for me growing up, I’'m not quite sure if that’s the
right way of saying it but, because mum felt it, she always made sure we were dressed right

and fed right and all those sorts of things — Kay

The ability to’be Maori’ was often made harder because of geographical distance and
financial constraints that limited physical connections to extended family and tribal marae
being maintained, thereby furtherisolating Maori whanau from each other. Visitsto whanau
‘back home’ were rare and there were limited opportunities for the next generations to access
te reo Maori, cultural knowledge and practices. This did notcompletely exclude exposure to
the cultural values of being Maori however. Kay attributed the ‘warmth” her mother showed

incaring for othersto her ‘being’ Maori.
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Beingraised ‘Pakeha’ increased the risk of denied access to te reo Maori. The majority
of Maori homesin Aotearoaduringthe 1960’s did not raise familiesintheir native tongue asa
result of being punished for speaking te reo Maori at school or in choosingto not speakit
because English was seen asthe best solution forthe future (Reedy, 2000). Denial of access to

te reo Maori in the home also meantthe denial of choice toaccess Maori language.

It’snot that | didn’t want to learn Maori, it’s just we didn’t have it there — Adele

Many M3ori women today who were raised rurally and/orin urban settings,
experienced childhoods where te reo Maori may have been heard, but was not taught or
encouraged (Tomlins-Jahnke, 2002). Whaea Em remembersas a child seeingand hearing her

fatherwhaikorero onthe marae and being fascinated hearing him korero Maori.

They nevertaught us Maori, because he [father] said it would not help us get

employment - Whaea Em

Through assimilating policies the loss of language in the home affected generations of

Maori whanau.

Being ‘Raised Maori’

Some Maori children grew upinwhatis oftenreferredto as ‘traditional whanau’ or
Maori ways of beingraised. This may have included whangai relationships, beingraised by
otherfamily members such as grandparents, orbeing brought up on tribal lands or in close
proximity to whanau marae. Being ‘raised Maori’ around whanau, hapl and whenua provided
socialisation of Maori ways by increased access or regularinvolvementin cultural practices,
ceremonies and community (Benton, 2015; Moeke-Pickering, 2010; Paul, 2014; Williams,
2011). However, the effects of colonisation and urbanisation onte reo Maori meant those
‘raised Maori’ were still not guaranteed they would grow up hearing or speaking te reo Maori
(Tomlins-Jahnke, 2002). The transmission of Maori knowledge and culture was often done
withoutte reoand deeper meanings may have beenlost. However, the values associated with
these practices are also taonga that are important connections to culture, whanau, whenua
and identity. The practice of manaakitangaand whanaungatangaare an expression of being
Maori and recognises the role of Maori women as nurturers and transmitters of Maori

knowledge and values (Gemmell, 2013).
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| usedto remember Nanny.... ‘nodon’t put that down there because it affects the earth
this way and because the fish and the things would eat that’, so | remembered those sorts of
things, and know that we don’t put thatthere, and women in the gardens, and women in the
sea, you know at thattime of the month, and all those, and | haven’t had to think ab out those
in a long long time... And its funny, I don’t go into the garden at that time of the month, | just
don’t. Even my daughter goes, ‘°oh mum no... not thattime of the month...” but I’d forgotten
why and | rememberwe used to talk aboutit, but | couldn’t articulate why you justdon’t. And

she’s curious as to why youdon’tand | go, ‘cause you justdon’t’ - Raiha

The Loss of Te Reo Maori

The combination of mixed marriages and assimilating educational policies had multi-
generational impactsinthe lived reality of many Maori (Selby, 1999). Regardless of where or
how Maori were raised, the majority were direct recipients of policies that stripped their
language from the classroom and alienated it from theirhomes. Assimilation ensured the
English language dominated teaching and engagementin the classroom. Duringthe early 20®"
century schoolsin Aotearoa prohibited the use of te reo Maori and Maori children experienced
physical and punitive punishment for speaking te reo Maori in the classroom (Simon, 1998;
Waitangi Tribunal, 1986). By the end of the 20" century the English language had raised its
second generation of monolingual English speaking Maori. Between 1913-1975 the numbers
of Maori children fluentinte reo dropped from 90% to 5% (Waitangi Tribunal, 1986). The
growing Maori populationin Aotearoa will increase fasterthan the rate of Maori able to speak
Maori fluently (Benton, 2015). The loss of te reo Maori due to colonisation, also meantthe
loss of traditional ways of socialisation as Maori. A mono-cultural way of living as Maori
provided protection of Maori norms, culture and language until assimilating policies such as
those foundin education, and urbanisation, disrupted and dispersed the functionality of Maori
life (Royal, 2012). Forthe womeninthisstudy the English language influenced many aspects

of day to day life.

Even my name, | was given a Pakehd name because my fathertold me a Méoriname

would not get me a job - Whaea Em

Mono-lingual teaching in mono-cultural settings within state education supported
comparative and deficit theorizing of Maori which divided Maori and Pakeha, teaching Maori
childrenthat at school theirlanguage, culture and identity were not valued. Disregard within

Western education, teaching and curriculum for the Maori language endangered identity and
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connectionstowhenuaand whanau. Maori name mispronunciation wasacommon
occurrence by the dominant culture which disregarded and de-valued the Maori language
(Bishop & Glynn (1999) as cited in Moeke-Pickering, 2010). Raiha shared the experience of
beingsenthome from school to get ‘an English name’ from her whanau because herteacher
was tired of Raiha correcting her when she did not pronounce the name Raiha correctly.

When Raiha’s nanny became aware of an English name Raiha had taken on she stated “how
no-one knows yourname”then proceededto tell Raihathat her “name came from generations
andit’s lived through generations from the area and everything.” Unbeknown to Raihaatthe
time hername connected herto a tipuna and a particular whenuathat has since explained a
very special connection thatis a source of strength and renewal for her.

Hegemony, orin-direct rule by the dominant culture, and the subsequent prejudice
experiencedinthe classroom meant Maori children struggled with language and also the clash
of cultures, values and learning styles (Bishop, 1998; Simon, 1998; Tomlins-Jahnke, 2002). In
the classroom Maori children experienced discrimination, physical punishment and

psychological wounding which affected their self-esteem and self-worth.

I'don’tknow if you hadthe long wooden rulers in yourday? | usedto get that slammed
onmy hands atintermediate, the Maori and pacific islanders, we had a teacher in Form 2 and
she usedto keep us all at the back and the Pakeha’s in the front. And she literally did tell us we

were sort of the dummies and all that sort of stuff —Raiha

The inability of many Maori to korero Maori alienated some of them from whanau,
aspects of cultural knowledge requiring knowledge of te reo Maori, access to te reo speaking
eventsand engagementin customs. Beingunable to communicate with older generations in
te reowas often frustrating forboth youngand old or avoided altogether (Tomlins-Jahnke,
2002). The geographical distance from whanau and hapi, meant building relationships
through verbal communication was often minimal. Kay shared accounts of beingwith her
maternal grandmother, and the awkwardness of not being able to communicate with her
because Kay did not know how to speak Maori and hergrandmotherdid not speak English.

When asked how they communicated, Kay said:

Mum would yell out and tell us whatshe wanted. We justsmiled. We just smiled. She

would’ve been frustrated, but we didn’t know thatthen, because she had no English - Kay
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Visiting whanau who could only speak Maori was different than being raised by
whanau who were havingto learn English. Exposure tote reo did not guarantee the ability to
korerote reo. Raihadid notlearnte reo Maori while she was growing up, however she was

raised by her Nanny whose first language was Maori,

They said it in Mdaorislash English because they weren’t that proficient at English, so it
sort of went back and forth between, and Nan would say it in Maorifirst and I’d be going ‘like
this?’andshe’d go, ‘no good forthe earth’. And cause their first language was Mdaori, they
would say that first and then when we’d go ‘huh?’, they’d go ‘oh....” and they’d try and put it

into English for you. Sothat’s what! mean dispersed in between — Raiha

Though the inability to korero Maori may have caused frustrations and possibly limited
relationships for some of the women, the absence of the language was not viewed as essential
inorder to identifyas Maori. None of the participants considered themselves proficientin te
reo, yetall agreed the practice of cultural values was a valid and key indicator of Maori

authenticity.

I think that all goes back to that same age of not being allowed to at schooland being
stopped. Soyoucanbe partof it, but not thelanguage, you’ve got to speak English and that’s

it - Kay

For these women, a Maori identity was established and reinforced by the way you
lived and the way you cared for others. The absence of te reo inthe lives of the women was
compensated by theirability to be fluentin otheraspects of Maori culture in order to maintain
theiridentity (Awanui, 2013; Tomlins-Jahnke, 2002). Many Maori women today may not speak

te reo Maori, but they demonstrate that they still know who they are as Maori;

See | thoughtlwas Maori. | thought!was Maori Mdori...even without the reo. See
even withoutthe reo | thoughtyou can’ttell me I’'m not Mdorijust because | don’t know reo -

Raiha

Whaea Em was alsoraisedina generation where Maori was not taughtin the home or school;

I’m not fluent Te Reo, but| know what my heartis and my whangaimumtells me

that’s all that’s important - Whaea Em
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Being Maori

Being “Maori ... is as much psychological as biological. A Maori is one who has Maori
ancestry and who feels himselfto be Maori (Waitangi Tribunal, 1986, p. 14).

A secure Maori or cultural identity comes through accessibility to Te Ao Maori and
consists of language, values, knowledge, arts and customs as cultural resources (Durie, 2006).
The Waitangi Tribunal language claim forte reo Maori focused on the centrality of Maori
language to cultural survival. However, Leonie Pihama (2001) warns against denying Maori
identity based onlevels of fluency as tikanga can still be practiced and support cultural survival
withoutreo proficiency. Notall Maoridom share thisview and see the ability to korero Maori
as the mainindicator of Maori identity and authenticity (O'Carroll, 2013). For some women,
cultural authenticity was also measured by levels of participation oraccess cultural activities,

rituals and practices that normalised being Maori.

I think the kids that had the opportunity to go and be on the marae, were comfortable
with it, those who had a feeling for it to me, would’ve been more Maori. See | didn’t even think
I looked Maori. | was just me... What I love is seeing others use bits of reo here and there and
they aren’t Mdori, but that doesn’t make them a Maori. Eventhose who might be able to talk
the language. But can you do the language? Do you live it? Do you understandit? s it part of

you? Is there a connection?—Kay

Homogeneity of Maori is further compounded when assumptions are based on skin
colouror physical appearance. The assumption then becomes the qualifying criteriaor
expectationtovalidatethe claimto being Maori. Physical markers may suggest ethnicidentity
but they do not guarantee te reo proficiency (Awanui, 2013; O'Carroll, 2013). Indeed, women
in this study, fall within acontemporary approach to Maori categorisation which is more fluid
and acknowledges the duality of both Maori and Pakehaancestry (Awanui, 2013).

With the revitalisation of te reo, Maori initiatives such as Te Kohanga Reo, Kura
Kaupapa Maori and Wananga emerged asdid the expectation thatit would meansignificant
increase in Maori speakers. (Pihama, 2001). Tereo as an essential criteria of Maori
identification fails to acknowledge the growing number of Maori who identify as Maori yet still
do not korero Maori. Raiha shared an experience where the danger of assumptions based on

appearance can highlight expectations and assumptions within Maori society:

I didn’tknow Maoriand this lady, when | went around serving, spoke to me in Maori

and |l said ‘I’'msorry | don’t know Maori’ and she went off her rocker at me ‘what kind of Mdori
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are youetc.” Andthen thatwas me —straighton, ‘Il may not know Maori, but! know the right
ways, | know the ways of the kitchen...”. You know you have these people who are fluent and
they come walking in, ‘can you make me a coffee....?" Make yourown coffee.... Where do you
think you come from? They think they’re at this level. Notall of them are like that, different
strokes, different people. Or people will go, and we haven’t even feed the people, and so me
people will be putting plates away fortheir husbands or something when they finish work....
Whatthe... what kind of protocolis that. You can’tthrow that at me, you may speak Maori,
butyouractions don’tsay Mdori. | said, ‘youdon’tgettosay!’m not Mdoribecausel don’t

knowthereo...” Butfor me it makes my standing stronger forme now —Raiha

The inability to speak te reo Maori did not completelyalienate the Maoriwomenin
this study fromtheirheritage and the values that legitimize their cultural identity. Huia
Tomlins-Jahnke (2002) found similarviews expressed by Maori women in her study who were
alsoraised without te reo Maori whorelied onthe Maori values of whenua and whakapapato

maintain their cultural identity as Maori women.

Role of Maori Women

Understanding the importance of workingin marae kitchens can only be fully
understood from a Maori worldview. Fulfilling the responsibility of working in the marae
kitchenillustrated the value of manaakitanga and whanaungatanga through action and
practice for Maori women of this study. Collaborative work atthe marae allowed the
application of embedded Maori values such as manaakitanga and upheld tikangain everyday

life (Pere, 1982).

You don’t know me. You know, you can identify whatrace | am, or what culture | am,
butyou don’tknow me. Yeah. | knowwholam... Yeah. Andforme that’s really important.
Like | don’t korero Maorioranything like that, but| know who | am because of the colour of my
skin and | can do everything at the marae. I’m just notthe front person. We’ve always been
the back people. You know... we feed the people because all Maori’s like food. You know, and
you have to make visitors feel welcome. That’s been our teaching. Isto look after the people —

Kahuirangi

The role of Maori womeninthe kitchen are complimentary to those people whositon
the paepae. Accessto participationin more formal or ‘out front’ rituals and practices may

have beeninhibited and even prevented due to the inability to korero Maori (Tomlins-Jahnke,
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2002). However, te reo Maori does not prevent Maori women from participatingin other
aspects of Maori culture and protocols that are vital to upholding culture, tikangaand mana.
Without the supportand abilities of those preparing food to feed the manuhiri, the reputation
and mana of the marae isin jeopardy regardless of what may have been accomplished on the
paepae (Gemmell, 2013). Everyone remembers the hospitality of the marae by whatand how
wellthey were fed. However, the workinthe kitchenis notlimited aloneto the process of
feedingthose peoplewho come tothe marae. The work inthe marae kitchenisanimportant
part of observingand practicing tikangawhich culminatesin releasing people fromaposition
of tapu that may place cultural restrictions on them throughout ritual events such as

tangihanga (Dickson, 2011).

Underpinning cultural values such as manaakitanga that were important to Maori

identity and tikangain the pastare justas valued and practiced by Maori women today.

To me success is being able to treat people with respect and kindness, and id entify
people deeper than skin. To be honest, you know, allthe old schoolideologies, the Maori

things that we are taught when we are brought up —Kahuirangi

Connections tothe marae providesaplace of security and acknowledges the various
roles and responsibilities of Maori women. The marae kitchenisa space that empowered
some of the women in this study, acknowledging their contributions as Maori women to

whanau, hapt and iwi, without the ability to korero Maori.

But a maraeis such a safeplace, andto me a maraeis a place that makes me feel like |
amclever or that| am somebody, whereas you come into here, you’re the little tadpole and

there are all the sharks kinda thing. Whereas at the marae, you’re the shark, normal—Raiha

Conclusion

Chapterthree explored the diversity of childhood experiences and upbringing lived by
the womeninthisstudy. Thisalsoincluded discussing the effects of colonisation on access to
cultural events, practices and settings. Exploringthe loss of language inthe lives of these
women identified the importance of cultural values as a means of maintaining connections to
Maori culture and identifying as Maori women.

Chapterfourexploresthe contributing factors that have influenced the decision,

expectations andrealities of tertiary study forthe women in this study.
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CHAPTER FOUR

Lifelong Learning

This chapter explores different aspects of the women’s lifelong learning and the
influence of those contributing factors, both negative and positive, they have facedin the
pursuit of formal educational as mature Maori women. Consistent with other mature Maori
studentstudies, the primary reasons these women began studying was their desireto provide
a positive role modelfor whanau and other Maori, fulfil adesire tolearnand develop

personally while contributing to Maori wellbeing within and outside of their whanau, hapd, iwi

(Jefferies, 1997).

Reliving the Past

Secondary schooling ended prematurely forafew of the womenin this study due to
the immediate economicneeds of whanau wellbeing. Forsome of the women individual and
collective responsibility to provide for whanau often prevented theirindividual aspirations of
pursuingtertiary education when they were younger (Jefferies, 1997; Mayedaet al., 2014;
Tassell, 2004; Williams, 2010). For generations of Maori, western education did not supportor

provide theirchildren with success orachievement as suggested by Kahuirangi

Education has always been big in my family, but nobody’s ever made it because we’ve
never had the money to supportourselves. Ourparents couldn’t afford it. We always finished
schoolearlier because we were told we were dumb. Because we’ve always thought, you know,
‘humble Maori’s, just be gratefulyou’ve got a job, you’ve got a roof overyour head, you’ve got
kaionyourtable and clothes on your back — kei te pai’. Butnow, at my age..... | think if my dad
knew that he could change things, he would’ve come to university. But we were too dumb, we

were told you know, no you go to work — Kahuirangi

Reliving feelings accumulated by negative schooling experiences thatincluded
instances of stereotyping, deficit-theorising, discrimination and punitive punishment played

heavily upon mostwomenin this study before and during theirfirstyearintertiary education.

Fear. Absolutefear. Fear. Fear. All the thingsthathappenedtoyouin yourlast... you
know...thedumb. The dumb...the dumb thing. | remember even at primary and intermediate,

all thedumb kids, the dumb Maori’s. The dumb Maori’s they called us. You know, just that
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‘dumb’ coming back in full throttle. Andthatjusthangsaround, itjust hangs around inthe air
aboveyou. Andso, the first year was more abouta struggle of feeling that | actually belong
here. It wasn’tso much aboutlearning aboutthe stuffthat was important. You still felt like,
even at yourage, you know, | reverted back to what | was like at college. | didn’t wantto be
seen asdumb. You know, I didn’t want to be seen as dumb at my age versus the young kids. |
didn’twantto be seen dumb as a Mdori, versus the Pakeha. So, you carry actually all of that

with you in the first year and even part of it’s still with me in the second year — Raiha

For Raiha, feelings of not being able to cope and a perception that she lacked the
abilitytolearnwere based on her previous experiences during her childhood education. Her
hesitation towards study also came from the possibility thatlife pre-study may have provided a
sense of confidence, belonging and success that the new tertiary environment would not.
Choosingtoleave the comfortand security of successful employmentand achievement,

demonstrated Raiha’s personal level of commitment and courage to step into the unknown.

You know, and it’s like, in a lot of ways it just shows you what you’re not. Itjustshows
you whatyou’renot. The struggleis, forme the struggle is myself most of the time. And also
because, | was fantasticin my otherrole and | was somebody. And it’s not a nice feeling to be

rubbish in this role you know - Raiha

Expectation versus Reality

Many mature women have expectations that tertiary institutions are fixed and
perceive this as a challenge to theirexistingidentities that have been well established by age
and life experience (O'Shea, 2014). Past experiencesinfluenced initial expectations of

education as an adult. Raiha’s experience illustrates this:

With the expectation of failing very quickly. Andthat’s because my last, my last
involvement with education was, where | left it, which was over 30 years ago, which wasn’t
good. Primary lost me, intermediate buried me and college was just about hitting 15, playing
sports, mates and getting out of there. And so you leave youreducation or whatyou think you

know abouteducation back where you last sort of dealt with it — Raiha

So deep were the effects of discrimination for being Maori at school, that the

expectation of failure in education as an adult was inevitable. Raiha continues;
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I fully expected to fail. | fully expected to notpass. | fully expectedto notget
anywhere. |fully expected someonetotap on my shoulderand go ‘you don’tbelong here’. |
was waiting for all of that. And it was ridiculous because at the end of the year, and | passed. |
hadto sit there and really think about the nextyear, becausel hadn’t planned on next year.

For me, it was | was going to be noble and well, at least | gaveit a go— Raiha

A tertiary education was sometimes portrayed as unattainable for Maori because of

previous academicfailuresinthe compulsory sector of education systems.

My expectation was only brainy people came to university because through college we
were always told you have to make it to gth form, and then you haveto get university entrance
if youwantto go university. Well, we gave up in the 4th formyou know, 15 finish schoolcause
we’re never going to get there so don’teven try wasting mum and dads money and we can
help put kai on the table if we get a job. So, my expectation of university have never changed —

Kahuirangi

However, the reality of the student life as adults in tertiary education challenged many

aspects of the negative experiences they were anticipating.

My expectation of university was predominantly Pakeha all over the place.
Predominantly very rigid. Probably thinking of my maths teachers in primary school. Not going
to makeit. Verydifficult. Cold. Unfeeling. What’s a Mdoridoing here? My reality of it is,

wow, Maori’s everywhere. Maori’s in positions. Support, Maorisupport —Raiha

Adele also foundthe university experience was more positive than she had initially
anticipated. Even with fears of the past, the support fellow students can give raises confidence

and builds social capital within the context of student life.

Expectations exceeded first of all, the help or encouragement that | got. Didn’t expect
to develop friendships, but also the fact that other students wanting to help you. Thatwas
weird, cause in school, you don’tdo that. Ifyoudon’tknow it, you’re stupid. Well, that’s how
it came across when you grow up as a young kid. The study at university has blown my mind.

It is much more social. There is more help. | mean admittedly you’ve gotto ask forit and want

it, but definitely more help — Adele
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Like Adele, Raihafound herexperience at university challenged her expectations and
preconceivedideas also, and was surprised by the reality of her university experience albeit

the strength of her fearsremained nonetheless extremely powerful.

It’s about fighting your own ghosts if you have any. You know, yourown doubts and
everything like this. Becauseto me my first year wasn’t so much about the work, although it
was, | canlook in hindsight and say it was, but| remember sweating. | remember thinking I’'m
going to bethe oldest because | didn’t realise Unihad old... | thought they were all young.
Because Uni was a young game in my day, it was all youngsters, and then thinking I’'m going to
be the oldest onethere. I’'m going to be the oldest there. Andthen|saw an older woman. And
then | saw anotherolder woman, and then another older woman and | was like yeah, yeah,
yeah. Andthen | was like, I’m going to bethe only Mdaorithere. Andthen|saw another Mdori,
and another Maori, Yeah, yeah, yeah. So you haveall these ideas in your head, all these things
you know to be concrete, and then oh no that’s not concrete, oh no that one’s gotta go. Oh no,
thatone’s...hang on, hang on, is anything of my idea of university, does it even exist? Then
thatsort of all goes by the way side. But whatllearnt about firstyear is how easily you revert
to your feeling of yourself and education. How easily, no matter how old you are, no matter
how learned you are in another field, you revertto that. Nothing abo ut me is confident about

this - Raiha

Something Old, Something New

A majorchallenge tolearning forthe women in this study was the value of knowledge
and whose knowledge seemed to be more valued. Varying degrees of tension existed for
womenintheirfirstyearas they negotiated how their experiential life learning fitted into their
new learning environment. Forafew of the women returningto study, tertiary educationre-
ignited the clash of hegemonicideologies of individualism and competition with cultural values
of collectivism expressed in Maori knowledge, experience, language and culture. The clash of
priorknowledge, experience and preferred values were confronted and challenged their

independentvoice and being expertsintheirownright.

You know everything. You’ve lived it and now you’re having someone tellyou how you
lived it, how you coped, how you gotthrough it. Butsomehow it didn’tfit. And|thinkthe
otherthing is the books, the theory, theory of it and learning too many things all atonce. And

yet we doit in life, we don’tjust learn one thing, we learn multitudes of things all at once. But
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here at university it just seems, at times, too much, too hard, lonely. Yeah, but being

conformed by books, by yourtutors, by your lecturers, by thoughts —Kahuirangi

The speed and volume of new knowledge content delivered did not necessarily allow
enoughtime forall the womento fully reflect on what they were experiencing. Partof the
firstyear experience for many of them was spenttryingto piece whatthey already knew with

whatthey had to learn as quickly as possible.

You’ve goteverything going on so quickly, you’re drowning in books, in work, in
assignments, in wrapping your head around concepts that you’ve come into, that everything
else just becomes too overwhelming. And then you’re trying to identify yourself amongst all

those pages of paperand books and you just don’t have time too — Kahuirangi

I think after being there fora little while, | started to marry the two. The practical that
| knew and the academicthat! was learning. | cameto be able to piece the two together, and
that’s, the two and two make fourthing having had the experience. But othertimes | had to
think, well, what’s this got to do with anything. Because it was not something that| had to

learn, or used in my children’s lives —Kay

Bringingthe two worlds togethertook time for some of the participant whanau as the
new language used to transfer knowledge challenged existing ways of articulating and

communicating thoughts or knowledge to others.

It’s like putting me into a size 16. Yes its do able, but boy it doesn’tlook good and it’s
damn uncomfortable. And it’s the way | feel aboutthe words we use here. | don’t feel
comfortable with them. And | think that’s a lot of my struggletoois, is when | have to write a
essay these words don’t feel rightto me and | can’t. It’s hard to read something thatyoudon’t
like but you haveto putit thereso your lecturer likes it. That’s whatit’s like forme now, is on a
paragraph, because it just seems sougly. Uglyin my eyes. Becausethat’snothow | talk, but!
haveto talk that way for lecturer so they can say ‘you understand the content’ and when I’d
really just love to talk, korero aboutit, ratherthan put it on words. So yeah, | struggle with

thata lot. It just, it feels wrong. It almost feels like | am being fraudulent in that sense — Raiha

Academicjargon bombards most students who begin theirtertiary studiesandis

seenasone of the largerchallenges for Maori students and mature Maori studentsin
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particular (Bennett, 2001). Inthisstudy, understandingthe jargon andlanguage used was also
aconcern. Asthe use of the new academiclanguage became familiar to the women their
concerns were raised as to how the new language would affect their relationships with

members of their whanau and with those they would work withinthe future.

But forme if I’'m talking about not fitting right, it’s the language you have to learn, that
language and that thinking, and is it possible to learn that thinking you know? But then | sort
of think, do | wantto talk like that? Cause you haveto talk like thatin this environment. Those
are the words they wantto see and that’s what’s made me look at, afterthe first reading and
the second reading, ‘if ’'m struggling a lot with that and it seems to pop up its head, am | in the
right environment?’ With the academic I’m scared it’s going to change me. | don’t wantto be
talking that language and make any of my whanau or anyone feel like they’re less than and
thatstuffand| don’t want to change me, I like talking to the cuzzie like ‘hey cuz’ and all that
sort of thing and | find that thatlanguage has been creeping in and | also find, and | have to be
quite mindfuland carefulthat!’m going ‘yeah butif you look atthe...” and it makes them
automatically withdraw and so | don’t want to change those relationships, | wantto still have

funandeverything like that— Raiha

The feelings expressed by Raiha demonstrates the beginnings of conscious awakening
that occurs for many Maori as they make sense of the impacts of colonisationintheirown
lives. With conscious awareness the women were better positioned to theorizeand respond
to theirlivedrealities (Pihama, 2001; G. H. Smith, 1997). Cultural dissonance, a dis-harmonyor
conflict felt fromthe clash of Maori and Pakeha cultures, was stronger forsome due to the
impact of colonisation on their cultural socialisation as a child growing up, the level of stability
intheircultural identity and their experiences throughout life. Understandingthe cultural
dissonance they were experiencing because of the different cultural environment they were in,
provided enlightenment that empowered the women to make conscious and informed choices

abouttheirsituation and learning.

At myage, | don’t wantto change. | don’t wantto speak how they speak. | wantto be
a social workeron the ground with the people, forthe people. | don’t need big words to speak
to my people, or peoplein need, people thatare vulnerable. So therefore, it doesn’tin my
head, it doesn’t match up. | need to know legislation, yes | know. | need to understand the

acts, yes | know that. But, becausel speak basic English, does that make my knowledge any
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different? Noit doesn’t. Notto me. Notto the people!’m going to help, or the whanau’s or

the kids. The languagethat|speakis notgoingto makeit any better forthem — Kahuirangi

Conclusion

This chapter explored the influence that previous educational experiences have had on
the expectations of beginning tertiary study forthese women. Theirown lifeexperience, prior
knowledge and cultural values were challenged by the new western environment that had its
own set of norms, values and language, causing them to experience cultural dissonance, yet
did not halttheireducation.

Chapterfive examines the education of the women in this study, from childhood
through to theirtertiary education as mature students and the importance of cultural identity

and cultural valuesintheirdayto day lives.
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CHAPTER FIVE

Back to School

Chapterfive explores different interactions the Maori women in this study have hadin
theirformal state education from childhood through to adulthood. Theirlived realities during
theirchildhood have contributed to the way in which theirexpectations of tertiary education,

experience and outcomes eventuated.

A Site of Struggle and Strength

Tertiary study presented challenges for the women that facilitated an awareness and
resistance to the colonial impacts ontheiridentity as Maori women. Exposure to new
knowledge and language with words like ‘hegemony’, ‘dominant culture’, ‘colonisation’,
‘deficit theorizing’, ‘white privilege’ and othersociological terms provided western terms to
articulate their experience of the concepts from theirworldview. Understandingacademic
language and the knowledge gained through this level of ‘enlightenment’ raised a conscious
awareness amongthe women to both personal and societal injustices and its implications for

Maori generally and Maori womenin particular.

I neverreally knew the intricate cycles of how we have been manipulated as Maori.
How we live up to western ideology that if we become them, we’re gonna be just as good as
them. There’s nothing wrong with us. We’re not broken, we live in a broken society —

Kahuirangi

Juggling an overload of new knowledge, experience and demands from aforeign
environment meant many of the women did not have time to fully understand the cultural
dissonance they were experiencing. Inthe first year of university, the western cultural

expectations of student lifedid not fit with theirown worldview.

It’s like you’re a wild animalnow and it’s like they’re trying to putyouin a cage, or one
size fits all. It doesn’t fit me and that was the hardest thing forme. In the fighting, the
resisting, that was even harder. Andsad. That’sreally sad. That’s where the loneliness too
comes. In the, | haveto doit again, | can’t be myself, |don’t wanna. |wantto be me. | can’t
changethe words because | don’t wanttochange me. | wantto be me.... Why can’t this fit

around me. And | think I still challenge that now, because | won’t use their language in my
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writing. So, I’ll push myself, but| don’t want to change. | wantto be me. The same person
that relates to people, that, you know | want to be the howlbag, | want to be the soft Maori
that! am andyetcan drive. | havedrive and | wantto maintain my dignity, my values, my

beliefs - Kahuirangi

The inner conflict caused by cultural dissonance was not perceived howeverasa
personal identity crisis by the women. Ratherthe conflict was about how as Maori women
they couldfitinto an institution that was founded and focused on maintaining w estern-based
cultural values. ForKahuirangiforexample, the feeling of notfittingin triggered conscious

awakening, critiquing and theorizing about what she was experiencing.

I think if you can get through that first yearand you can see how much it’s empowered
you, how much it’s stirred you up inside, to start thinking about who you are. Whatyou can do.
How you can make a better change foryourwhanau. Things like that...I think about what an
impact western ideology has on ourpeople. You know, globalisation and consumerism, how
we’ve, we buy into it because we don’t know any better and that’s where | share my university
experience with my whanau. So thatthey will think outside thatsquare that we’ve all been
broughtupin. Becauseif it’s not me that’s gonna save part of my whanau or some people or
make a change, it’s going to be a whole lot of us. Becauseto me, Mdorischolars are coming.
In force. We are. We’re gonna be bigger, better, brighter, yeah! There’s going to be a better

future forour kids — Kahuirangi

Much of the personal confrontation came from entering an institution of learning and
havingthe value of your knowledge and lifelearning challenged or dismissed. Dismissal of
priorknowledge and experience can become abarrierto the learning process as resistance
builds. AsMaoriwomen studyinglaterinlife, the challenge to prior experience and
knowledge hadto be negotiated head onin orderto avoid beingleft behind academically.
Though prior knowledge and experience may have been challenged,italso provided astrength

to endure and resist.

Individualism

Accordingto Tassell (2004), individualism and collectivism are constructs that describe
cultural characteristics and patterns reflecting the internal “shared beliefs, values, norms and
interactions” of agroup or people (p.3). The term ‘Pakeha’ is often used toidentify or

distinguish non-Maori persons, culture and a way of thinking, doingand being. The ‘Pakeha
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way’ describes among others, the individualisticvalues generally associated with western

values.

Causel love being Maori. | love who |l am. It’s justthatindividuality that! cannot wrap
my head around. | think it’s because of the way we’ve been brought up as Mdaori. For me
personally, it’s a Mdorithing because we’re not a selfish people. We’ve never thought about
ourselves. We think abouteverybody. We’lltake everybody you know. We’re not used to the
individuality. We do things whanau based, hapid based, iwibased. And | kept trying to tell
myselfthat. That I’'m doing this forthe people that have paved the way so | can be here. To
everybody that’s gonna come after me so that| can pave the path forthem. But the one thing
that was missing was the people that are here now. My brothers and sisters and my children.
My children were there, but not my brothers and sisters. And for me to actually do it without
them, | did feel like it wasn’t normal. It’s not normalfor me to do something for myself.

Individuality is a Pdakeha thing. It’s not a Maorithing, not forme — Kahuirangi

The concept of individualism in both theory and practice produced challenges for the
womeninthisstudy that required them to make sense of what it means to maintainan
individualisticsensibility. Grounded in collective roles as Maori women within whanau, hapt
and iwiforexample, the challenge of individualism the women encountered in their
experiences of tertiary education reinforced the importance of theirown collective cultural
valuesanchoringtheiridentity as Maoriwomenina Pakehaenvironment. University
environments that did not provide access to collective values and practices contributed to
cultural dissonance. Aspects of whanau supportwere divorced from the students as mono-
cultural protocols dictated and controlled the value norms of campus life and student learning.
Isolation from collective values and experiences can create an environment that becomesvery
stressful and limiting for Maori.

Not havinga central place for Maori students to gather prevented them from
connecting with each otherontheirtermsin culturally preferred ways. The provision of
specificspace inthe university to support whanaungatanga of Maori students on campusis
essential totransitioningintoan environment whichis not conducive orinviting to Maori
collectivist values (Masters, Levy, Thompson, Donnelly, & Rawiri, 2004). For some of the
womeninthis study, much of the first year at university was spent exploring connections and
establishing relationships amongst other Maori studentsin order to utilise their ‘Maoridom’.
The same sharedvalue and understanding of whanaungatangathat underpins the practice of

workingin the marae kitchen, facilitated a sense of belonging for the women which provided
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thema safe and yet portable ‘space’ on campus from which to orientate. Creatinga
collectivist environmentin anindividualist setting became away for the womento survive and
support each other.

Understanding that the confrontation they experienced was in fact a conflict of values
as opposedtoa crisis of identity helped the mature women in this study make sense of their
experience. Findingouthow to navigate the individualisticenvironmentand culture forsome

of the women became abigger challenge than the actual work load of tertiary study.

Thatidentity thing, you know there was that battle with the fitting in to mainstream
andthat. But I think the biggest battle was notthe ‘whoam |’ but, ‘is it alright if | do this’.
How do you tell another mature Mdaoristudent, male or female, ‘it’s alright to be, to do this....”
[When it goes against everything] that I’ve been taught. Thatl’ve been brought up to be... to
understand. ‘You arenotthe mostimportantperson in ouriwi, or in our hapi, we all do this
together’. Yeah. Andjustthe togetherness. The Whanau. Whakawhanaungatanga —

Kahuirangi

For all the women in this study, whanau continued to play a pivotal role in the ability
to make sense of what was occurring and the motivation to continue their university

education.

Whakapapa Whanau

Whanau is the central unit of Maori society bound by collective and reciprocal
obligations and responsibilities (Moeke-Pickering, 1996). Whakapapa whanauis the kinship
connection between members achieved through acommon ancestor (Pihama & Penehira,
2005). A kaupapawhanauisthe connection made between its members by acommon goal or
purpose (Durie, 2003; Pihama & Penehira, 2005). As a cultural institution andinthe context of
whanau and whanaungatanga, the fundamental purposeand principle of whanauis
manaakitanga and the ability to contribute individually to the care and overall wellbeing of its
member (L. T. Smith, 2005; Durie, 2006). The extentorability to express manaakitanga
reflected the statusawhanau has in traditional and contemporary times. These values have
been passed on through generations and the practice of these values ensure whanau
connectionsand maintains the integrity and reproduction of Maori culture (Pihama &
Penehira, 2005). For the womenin thisstudy, notbeingable to give primacy to these values

contributedto theirfeeling of cultural dissonance inthe first year.
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Because if you were brought up like that continuously.... I watched my Nandoit. |
watched my mumanddaddoit. I’ve watched my brothers and sistersdo it. I’ve doneit. It’s
been a legacy that’s ongoing and will continue. And | think because we don’t wantto lose that
Whakawhanaungatanga within Maoridom, we don’t teach our kids to be individual. It’s ok to
like they can go off and buy a house, and have a family and stuff like that. But they’re never
disconnected. And Ithink that’s what/| felt. | felt a disconnection. Am | disconnecting myself
frombeing Maori? That’s wrong! Am| disconnecting from being Mdaori. Cause this is like.

Real like ... like tapu to do something like this. Because ourpeople don’tdo it - Kahuirangi

As aresultof trying to balance theirstudies with their whanau and work
responsibilities, mature Maori women may perceive agreatersense of obligation and duty to
theirwhanau thanrequired (Jefferies, 1997; Williams, 2010). The tension between fulfilling
roles, expectations and responsibilities as mothers and also as students became an emotional

battle forthe women in this study.

So when that opportunity came [to study], | liked the idea, but | wasn’t that sure about

leaving my family, that’s really how it was for me - Kay

Andto actuallysay no. ‘No, no, I’'m not going out tonight, I’'m not going out with you

and the kids to the park, cause that will just give me an hour.” Oh.... It’s that catch 22 - Adele

I’'ve watched other mature Mdoristudents doit. Andthey findit really hard. ‘Oh, I've
gotto gohomeearly today cause my mokopuna’s are coming because my girls sick or she
starts work at three, so I’'ve gotta try fit my.... You know’. Still sacrificing.... To maintain that

role of nurture... - Kahuirangi

To ensure study time was an important functionintheirlives some of the women
adjusted theirhome life by sharing the responsibilities of the home amongst the family, which
became beneficial to whanau members as well as supportive of those studying. By sharingthe
load and knowing their children were taken care of helped relieve concerns for the studying

mothers.

Because still had thatsort of, ‘how are my kids doing’ and you know, forget that |
needed to go and do this for me and learn. It was nice that we, dad and |, were able to go to

work togetherand have that time and then he’d go to work, I’d go study and after my classes,
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studying till it was time to pick him up, come home. You kids had accepted the responsibilities
that you were given and so that made it a lot easier for me you know. You knew thatyou had
to do certain things before we gothome. You learntto tell the time very quickly and very well,
which if I hadn’t have moved out, I’d stillbe doing all those things foryou and not teaching you

kids how to be independent—Kay

As adult students, some of the women in this study were responsible forthe financial
support of theirfamilies while they studied and often found themselves with a heavierload of
jugglingwork, study and whanau responsibilities. The Government policy changestostudent
allowances based on age will compound the financial pressure some of the women already
experience. Forsome of the womeninthisstudy, beingthe firstinthe family to study at
university meant they often feltisolated and alone due to not being able to share the

academicworkload, expectation or knowledge with whanau.

Ifyou come from a whanau where nobody has studied, as an adult you don’t have...
They can’tsupportyou, they feel like they can’t supportyou because; ‘we don’t know what
you’retalking about’you know? And then you feel, forme and again as a mature Maori

student, being whakama, being ashamed, being embarrassed - Kahuirangi

Kaupapa Whanau (Uni Whanau)

The whanau unitis a model that maintains Maori identity through providing asense of
belonging and safe space to be Maori (Moeke-Pickering, 1996). The shared cultural capital of
Maori students at university created a kaupapawhanau that crossed academicdisciplines,
gender, age, and hapl and iwi boundaries. Traditional structures and frameworks of support
found withinwhanau and inthe process of whanaungatanga established and maintained the
contemporary Maori ‘Uni whanau’ (Durie, 2006; Moeke-Pickering, 1996; Pihama & Penehira,
2005). The absence of whakapapawhanau on campus meantsome womenin this study

turnedto a kaupapawhanauto assistin the transition and socialisation process of student life.

I think | do thatevery day. | think with my culture, my values and my beliefs, as a
Maori, is the whanaungatanga. And now that!’m notso whakama, oh probably the end of the
first semesterthat was me, | was out, loud and proud that I’m struggling and | need help. So it
was kind of that networking like how you do in a kitchen ata marae. You know you can go

anywhere in New Zealand and as long as you know how to wash dishes, or peel spuds, or
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something like that, you can walk into a kitchen and say ‘kia ora whéanau, is there anything |
can help you with?’andthey’ll say ‘no, it’s alright’ or ‘do you wantto peel the spuds’, ‘yeah’.
Andimmediately that network has started, and more people will come into the network.
That’s exactly how our Uni whanau works. So I think that my culture forthat has been the

same. Utilising that whanaungatanga, whakawhanaungatanga. Definitely. —Kahuirangi

The confrontation of competition and individualisticvalues experienced at university
caused initial withdrawal and loneliness for some of the women as they tried to understand
the tensiontheyfelt. The emphasis onthe individual in western culture at university
challenged some of the women as they began to question their initialintentions to study
raised by the conflict they were feeling. The kaupapa whanau helped women make sense of
theirexperience and desires to attend tertiary education by viewing university through a

Maori collective worldview.

I think first semester is totally lonely, | think it’s like being on anisland by yourself, in a
dingy with all the sharks circling you. That’s whatit’s like. | think in the first semester, it was
really hard to utilise your Mdoridom. “Why can’tit be just like a marae and go into the kitchen

7’

and ‘hey...". Because it’s not like that. We’re notall the same here. Andwe’reonly in very
small numbers buttogether we’re strong because it feels like you’re a whanau. Yeah. Maybe
we’re all a little bit like that, because in there we say how we identify and how Maori’s are
drawn to Maori’s. Maybe we’relooking forthat ‘it’s alright’, because we’ll all stick together
and be ourown hapii and that gives us that permission, that we’ll just do it all together. We’re

notindividuals— Kahuirangi

In the UK, mature female students avoided the role of parenting or leadership in study
groups as was often socially expected by theiryounger peers (O'Boyle, 2014). Incomplete
contrast, the womenin this study ofteninitiated nurturing roles amongst their Uni whanau
and widerstudent peers. Beinga ‘uni mum’ included asearch for younger Maori students who

appeared lost. Kahuirangirecalls gatheringyounger Maori studentsin to the Uni whanau;

‘You look how standoffish they are, they do it as a collective, justthem together And
I’'ve been down and said to them, “come up by us If you’s need any help, and stuff like that
you’s are feeling a bit whakamd or a bit lonely, come up and join ourtable. We don’tjudge,
we’re justwhanau. We’re not related, but you know how it is”. That’s whatlsaid. “Don’tsit

down here and struggle by yourself cause it will get really lonely, and when you’re lonely you
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startfeeling dumb, incomplete, you can’tdoit. You startdoubting yourself. Come upstairs to

us - Kahuirangi

These women were also called upon to share their life experience and knowledge with

youngerstudents.

They’d cometo me saying, ‘just need a little advice here cause you know’, and it wasn’t
that! knew everything, it was just simply that I’d had the experience and they wanted to know
whatit meant for me. Andso, well you justbe a friend. You just help who you can along the

way don’tyou - Kay

I think the greatest part | did play was | was able to share experiences that none of
them have had. So, classic example was a case study where, they felt thatthey didn’t have all
the information to make the decision they needed to make, and | wenton about my
experiences ‘some cases you will not, but you will still need to make a decision and you have to
justgo with the best of your knowledge, the skills at hand, whatever other knowledge, and
seek, and you still have to make a decision’. So | think | was able in the classes to articulate my

own life experiences and say ‘that happens in real life people —Raiha

Each womanin this study had a different experience of whanaungatanga during their
studies. Whaea Em studied and lived with a group of other mature Maori women comprised
of whakapapa and kaupapawhanau from the same iwi which provided vital off-campus
whanaungatangaforthe women. WhaeaEm'’s unique experience highlights the bonds of
whanau that for Maori transcend westernideologies of family and genealogy that provided her

with a sense of belonging and support.

IfI didn’t have the whanau, the Maoriwomen | was with, | don’tthink | could’ve lasted
and | believe some of the others felt the same, because we all knew what whanau was about,
butother people didn’t know. Otherpeople would go, she can’t be yourrelation, like, she lives
in Gisborne, you live in Wairoa’. Yeah?’ They don’t understandthat we link because we’re

Rongowhakaata. And | honestly don’tknow that | would’ve managed otherwise - Whaea Em

Both the whakapapa and the kaupapawhanau provided an environment that meant
academicdiscussion of their daily learning from a Maori worldview was safe and supported.

Whaea Em’s experience isindicative of the support that Maori women can give each other
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based on the shared experiences they have as students.

Often you would put the question on the table and someone else would say, ‘yeah
that’s what | was thinking you know...”and you’d think ‘oh, I’'m not so dumb afterall’. It was
amazing, and I think that’s what led me on, being in that group. Ithink thatif more Maori
women had a similar experience of being togetherin a group that you were familiar with and
studying the same things and you can get on.... You know | think that’s what got me through.
It’s really scary going to the varsity on thefirst day, but it was really good because at least |

had a few mates - Whaea Em

Strength from Within Whanau and Within Self

Cram and Kennedy (2010) highlight the concept of ‘au’ in ‘whanau’ and provide insight
as to where Maori women source theirstrength. The interdependence and reciprocal
relationships within whanau suggests the wellbeing and stability of the collective identity is
founded onthe wellbeing and stability of the identity asindividuals (Moeke-Pickering, 1996).
Strongindividual identity as Maori women enabled the women in this study to give strength
and receive strength from within multiple forms of whanau who supported theirfirst year
experiences. These women drewon life experience and whanau relationships, as strategies to
overcome firstyearchallenges. Inthisway theirstrength came through by challenging

potential negative experiences and by using the successes they had experiencedin the past.

I wasn’tafraid of change. | was afraid of embarrassing myself when | gotthere, it was
more that and madeto feel belittled. And whetherthat’s subconscious of schoolsitting there,
actually | think, now you’re making me think about it, | think that’s whatit is. | think,
sometimes you have to repeat an experience to change the experience to help to deal with it,
to makeit better. So | suppose, it’s a perfect example of, | can still hear the teacher putting me
down. Butnow with study all | hearis, if I’'msaying ‘I’'mreally struggling, | don’tknow if | can
dothis... you know what, let’s take a step back and lets see where, where you started to not
know what’s going on Adele’...’really?’... ‘yeah, its ok....”, ‘oh’. It’schanging that process. That

I’m ok —Adele

Theircombined life experienced had helped the women draw on their previous
experiences of challenge and adversity in orderto reinforce their knowledge, abilities and their

drive to achieve.
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But it is that, you’re trying so hard and you’re so determined to do it that. You just
keep pushing yourself. Becauseyou’re older, because you’ve had more life experience you just

keep... | cando this, | can do this, | can do this. Life’s notgoing to break me — Kahuirangi

Drawingon theirwhanau histories of female ancestors as role models also provided

some of the women the strength the approach the new challenged they faced.

I don’tknow if being a Mdori, with the cultural background if we go back, has given me
the strength. llike to think it has. | get very proud knowing that we were the fighters in our
tribe and the women didn’t sit down. She gotinvolved with the waras well. Eventhough|
hatewar. It’s justthat whole ‘yeah’. Thatstrength. Soif that’s all part of the genealogy pool.
I’mgoing to take that and use that — Adele

The visibility of other mature Maori women on campus who were also studying or
tutoring, supportingand lecturing challenged previous perceptions held by the participantsin
this study and instead provided them with positiverole models as a source of collective
strength. AsSmith contents, Maori women as educators are role models for Maori women as

students (L. T. Smith, 2005).

I’'ve learnt that not every Mdaoriwomen comes from my background, in which all the
Mdoriwomen I’ve worked with do come from my background, and none of them are academic.
And yet I’ve comeinto university and I’'ve met so many academic Maoriwomen. You know, so

it’s like I’'ve seen another side of Mdaori women- Raiha

Finding strength from theirwhanau also helped the women in this study understand
the conflictthey experienced intheirfirstyear. Returningtothe key principles of whanauand
whanaungatanga became a source of strength that supported and motivated them to carry on

secure inthe identity as Maori women.

But now... in saying that. I’'mnot here as an individual because doing the reflection
with my brother and sisters and just being at the whare and seeing my tupuna and going to the
urupd. | thoughtaboutum, what my dad, and my grandparents and stuff like that. And
looking even beyond them and what they’ve done so that my grandmother, so that we could,
so thatourkids can. You know | feel all of them with me. My brothers and sisters, my kids, all

my nieces, my whole whanau with me now. Notas a weight, butas a supportunit. That, I’'m
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notjustdoing this forme. Yeah. That’s I’'veidentified who | am. That| know who |l am.
Without being an individual and without feeling guilty for coming to university. Actually | come
to represent us, altogether, notas an individual. I’m coming to represent for my people. For
my whdanau formy people. You know forus as Maori. Like I’ve given myself permission to do
it. Orl’vegottheir permissionto doit. But|hadtodo itall, like | hadto goto the marae...|
hadto goto the urupd. I hadto talk to my brothers and sisters, just to kind and get my

footing.... And understand it — Kahuirangi

Conclusion

Chapterfive looked at the formal education experienced by the women throughout
theirlivesasstudents. Cultural dissonance wasamajorcontributorto the conflict ortension
that was experienced by the women as mature students. Collective cultural values of
whanaungatanga and manaakitangathat were taughtin childhood were used to supportthe
women through the cultural and personal challenges they faced. The concept of whanau
became a framework thatanchored the women throughout the first year at university.

In chaptersix, the thesis aims are reviewed and the key findings of the first year
university experiences of the womenin this study are discussed. Recommend ations and areas

for future research are also offered.
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CHAPTER SIX

Discussion and Conclusion

Chaptersix begins by revisiting the aims of this thesis, the majorthemesthatemerged
to highlight the key findings of the first year university experiences of the womenin this study.
Discussion on the key findings and contributions this thesis can make to existingliterature will

follow. Recommendations from findings will also be addressed.

Thesis Aims

The aim of this thesis was to explore the experiences of five mature Maori womenin
theirfirstyearof study at a universityin Aotearoa. Basedona seriesofinterviews, the
purpose of this study was to determine what challenges were presented tothemina new
learning environment and what the first year university experiences as students were like from

a mature Maori woman’s perspective.

Key Findings

Emergingthemes from this study provided keyfindings regarding first year university
experiences of mature Maori women. Maorivalues and practices of manaakitanga, whanau
and whanaungatanga playedimportant rolesintheiridentity as Maori identity, aswell asin
the pursuit, motivation and support of theirtertiary studies. There was a strong desire by the
women to contribute to and promote the wellbeing of whanau, hap, andiwi by learning new
knowledge thatempowered them to continue their studies despite the challenges they faced.
As mature students, the first year entailed transitioning from strong positions the women held
based on life experienceand priorknowledge to an educational environment where they knew
very little about the new knowledge and environment. Initially, negative childhood
experiences of education and schooling influenced the women’s expectations of university life.
However, the reality of their experiences at university challenged their expectations. Maturity
and life experience becametoolsthat enabled the women to make sense of theirnew student
life, being betterable toidentify, resistand transform the challenges theyfaced. The varying
degrees of cultural dissonance they experienced at university, in part as a result of the effects
of colonisation on theirupbringing, was moderated by the Maori values, practices and
interactions of manaakitanga, whanau and whanaungatangathat they replicated on campus.
These practicesresultedin the establishment of whanau support groups which anchored their

culturalidentity amid an environment that did not value Maori culture, language or worldview.
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For these women, the ability to practice Maori values was an important way to maintain
cultural connections through manaakitanga and whanaungatanga without being fluent
speakers of te reo Maori.

Educational policies in Aotearoa have had multi-generational effects on the
educational experiences, expectations and aspirations of Maori. These mature Maori women
live within the generations of Maori who have had relatively negative experiences within

compulsory education systems.

Discussion

First year experience

Duringtheirfirstyear of university, all the women experienced adegree of cultural
dissonance, afeeling of conflict between their Maori cultural values and that of the university’s
culture which unsettled their efforts to adjustto the new educational environment. They had
negative experiences of childhood education and schooling that underpinned most of the
expectations of university priorto entering theirstudies. However, this study found thatthe
reality of theirfirst year experiences contradicted the women’s initial expectations of
university and weakened some of the barriersto theiracademiclearningand success.
Confronted by new western academicknowledge, theories, methods, ideologies and jargon
the women talked about beginning ajourney of self-discovery, of solidifying their prior
knowledge about themselves and the role their culture playsin theiridentity as Maori women.
Graham Smith (2003) articulates the type of journey which women in this study experienced as
“a confrontation with the colonizerand a confrontation with ourselves” (p.3). The degree of
confrontation they experienced reflects the differing degree of impact colonisation playedin
the lives of the women beginning with the way in which they were raised as children.
However, theirjourneyof confrontation was not necessarily an experience filled with regret or
anger. Those who were ‘raised Pakeha’ did not feelas much dissonance or confrontation
within the university setting becausethe environment was ‘more familiar’ to their upbringing.
While the women who were ‘raised Maori’ however, experienced more confrontation with the
tertiary environment as the cultural dissonance was greater. Cultural dissonanceat university
was experienced differently by each of the women and subsequently affected the timeit took

each of themto orientate themselves within theirlearning environment.

Challenges of a new environment
The ability of the women to cope and complete their first yearat university was

challenged by the fears and anxieties associated with childhood education and schooling which
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caused elements of self-doubt. Overwhelmed sometimes by new knowledge, theory and
ideologies, their confrontation with academic jargon, language and knowledge challenged
priorand well established ways of life and knowledge with which these women entered their
studies. Theirstrugglesto have theircultural values and prior knowledge recognized within the
institution had the potential toinhibit theirlearning, and caused some of the women to
experience isolation and loneliness. Balancing theirstudy workload with existing

responsibilities of work and whanau required constant negotiation and re-evaluating.

Being a mature Maori woman

Much like their tipuna of the past, the mature Maori women in this study also pursued
western education to contribute to the overall survival and wellbeing of their whanau, hapt
and iwi. Likewise, this meant learning the new language, knowledge, tools and technology
they were exposedto, thatalso neededto be acquired. The womensstilltake theirrolein
contributingtothe wellbeing of their whanau very seriously and will put aside personal fears,
anxieties and challenges to promote the collective wellbeing of whanau by individually re-
positioningthemselvesinordertodoso. On this collectivist premise, mature Maori women
are enteringtertiary education to fulfil their whanau obligations and responsibilities. Their
motivationto help empowerand betterthe lives of whanau, hapt andiwi became partofa
‘treading water’ strategy in the first year experience of these women. Gradually becoming
more familiar with their learning environment, the women were eventually able to engage
more withtheirlearning. Inbecoming more aware of what they did not previously know, their
desire forlearningand gaining more knowledge increased as theirstudy progressed. Though
confrontation with cultural values were always present, navigation of their university
experience included seeking academicand cultural support from whakapapa and kaupapa
whanau to ‘translate’ and make sense of the student experience from a Maori worldview. Due
to theirnurturingroles as Maori women, contributions to whakapapaand kaupapa whanau
provided a cultural anchor totheirestablished identity as Maori women. Defaulting tothe
cultural position of whanau and whanaungatanga provided the women with a sense of stability
and familiaritythat offered them the strength to move forward. The women were ableto
draw on previous life experiences and, contribute to the collective knowledgein whanau
maintaining tikanga practices of manaakitangaand whanaungatanga. The women were also
able to assist with the socialisation of other Maori students within the kaupapa whanau at
university by sharing their life experiences to supportacademicnavigation from a Maori
worldview. Such contributions to a university based kaupapawhanau as well as whakapapa
whanaureinforced the idea that Maori values can be replicated successfully even without
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many of the women being fluentinte reo Maori. Fluencyinte reo doesnotmean alack of
authenticity as Maori. In fact these women were able tofeel validated as Maori through their
ability to practice tikanga Maori in their everyday life including at university.

Maori identity is more than Maori ancestry or the ability to korero Maori fluently.
Theirestablished identity as Maori women supported theirability to be confident as Maori
independent of theirability to speak te reo Maori. Accordingtothe women, proficiency inte
reo Maori was not viewed as animperative criteriato define an authenticidentity as Maori.
The women maintained that traditionalroles and values that were practiced and lived,
validated theirauthenticity. The stability of an established identity overyears of life
experience supported the women’s navigation of unfamiliar territory in tertiary education.
Huia Tomlins-Jahnke (2002) suggests identity security provides confidence for Maori women to
act in theirwider communities. Thiswould explainthe women’s attitude to press forward with
theirstudies eventhough they were challenged by past fears, anxieties and new cultural
values and environment. Accordingto Bennett(2001) stability has been correlated to
academicsuccess at university andis often determined duringthe course of academicstudy.
However, inthisstudy, anidentity asa mature Maori woman, in all its diversity, appears
established by this stage inlife. Furthermore, the impact of identity on academicsuccess, at
least forthese womeninthisstudy, is more about the tension between the value bases of
identity and the institution as opposed to establishing who they are. Womenwho were or
have been denied accesstote reo have simply embraced otheraspects of their culture that
demonstrate theirauthenticity. Maorilanguage is a unique marker of Maoriidentity and
Maori culture, butit is not the only marker of a Maori identity.

Drawingon their prior experiences of life strengthened the women’s confidence in
theirability to face and overcome the challenges of university life. Life lessons and maturity
that underpinned the women'’s support strategies enabled them to utilise their experiential
knowledge to solve problems and eventually to resist succumbing to fears of self-doubt.
Repositioningthemselves through understanding the cause and negative impact of their
childhood educational experiences empowered the women to challenge their expectations
and assumptions of their university experience. Understandingtheir personal confrontation
with colonisation, repositioned and empowered the women of this study to continue their

studiesinorderto benefittheir whanau and others asthey initially intended.

Conclusion

Assumptions cannot be made that all Maori are the same or that all Maori speak te reo

Maori. Unlike Maori scholars of the past, many contemporary mature Maoriwomen are less
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likely to be fluent speakers of te reo Maori. The absence of te reo does not lessen the value of
their cultural contribution to the wellbeing of whanau and maintenance of Maorivaluesand
tikanga Maori. Thisstudy highlights the invaluable contribution mature Maori women make
with theircultural capital and the importantrole they play in western tertiary education
systems and institutions that stand as role models for other Maori students and their
wellbeing. The significance inthe growing literature that supports the validity of subjective
markers of Maori identity means this study contributes to a broader conceptual understanding
of Te Ao Maori and Maori identity forthose who do not speak Maori.

The firstyear university experiences of the mature Maori women in this study, though
filled with much anxiety and past fears, provided self-discovery thatawakened their political
consciousness and the yearning for more knowledge as a means to contribute to the future
wellbeing of whanau, hapa, iwi and others within society. Upbringingis one factorthat
influences the subjectiveinterpretation of Maori identity (Moeke-Pickering, 1996). The
diversity in upbringing and socialisation within whanau experienced by Maori today, explains
in part the fluidity within Maori identity formation. Cultural values such aswhanau,
whanaungatanga and manaakitanga play importantroles for Maori at universityboth onand
off campus. This includes access to cultural supportand practices for Maori students which
contribute to greater participation and academicachievement at university. Thisisespecially
significant giventhat educationisstill a continuing site of struggle for Maori, because of the
monocultural practices that alienate and homogenise Maori.

The lived reality of the women in this study of theirfirst yearat university and their
ability to be able to make sense of theirexperience, repositioned them as Maori women
actively engaged intransformative action that served to liberate them, their whanau, hapt and
iwi.

Recommendations

Giventhe increasing numbers of mature Maori women entering tertiary education at
bachelordegree level, more cultural support needs to be put in place to minimisethe negative
effects of cultural dissonance that many will experience. Provision on university campusfor
cultural space, supportand practice that reinforces a Maori worldview isimportant for mature
Maori women who as a majority group, may identify as Maori fluentin Maori values and not
necessarily fluentinte reo Maori. Thisis not the first study to identify this need within
western tertiary institutions (Bennett, 2001; Coombes, 2006; Earle, 2007; Masters et al., 2004;
Nikoraetal., 2002; Selby, 1996; Williams, 2010). The effects of notadheringtothe growing
number of similarrecommendations will see the continued declinein Maori participation,

Maori student retention and academicachievement of Maori in western institutions of higher
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learningin Aotearoa. Mature Maori women also need Maori student whanau, as taking on the
role of nurturerin a kaupapa whanau allows the continuation of relational benefits of
reciprocity inthe absence of their whakapapawhanau. While notatarget cohort, supportto
mature Maori womento meetthe challengestheyface, will indirectly support the success of
governmental policies and strategies aimed at decreasing the attrition rate and increasing the
participation and retention of the younger Maori student cohort the Governmentis currently
targeting.

Recentgovernment changestofinancial assistance forall mature students creates
financial insecurity that limits or disadvantages tertiary education participation for mature
Maori women based on age. For mature Maori women, policy changes mustbe made to
secure future access to tertiary education that ensures their ability to contribute to the
retention of future Maori students during theirown studies, and the wellbeing of their

whanau, hapt and iwi once theirstudies have been completed.
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Glossary

Maori to English word translations have been made inrelation to their usage in this

thesis. lacknowledge thatthere is often more than one translation or meaning associated

with te reo Maori. These translations were sourced through Te Aka online Maori dictionary

(Moorfield, 2015).

Ako
Aotearoa
Au

Hui

Hapu

Iwi

Kai

Kanohi ki te kanohi

Karakia

Kaupapa Maori

Kete
Koha

Korero

Kura Kaupapa
Maori

Mana

Manaakitanga
Pakeha

Rangatiratanga

Rohe

Taonga tuku iho

To learnor to teach

Commonly used as Maori word for New Zealand

Self,lor me

To meet, gather, or a gathering

Tribal relations or grouping of whanau connected by kinship to
a common ancestor

Extension of existing whanau groupings of hapi withina
geographical area

Food or sustenance

Face to Face, an expression used to describe contact or
communicationin person

Incantation, chant or prayer

An approach, topic, practice, agenda, ideology orinstitution
that upholds Maori worldview

A basket or kit

A gift or offering used to maintain orrecognise relationships
To speak, explain oraddress. Anaccount, discussion or
information

Maori medium primary school

Indigenous person/people of Aotearoa

Prestige, authority, powerorinfluence of anindividual, group,
place or object

Generosity, support, hospitalityand care of or for others

New Zealander of European descent

Chiefly rightto exercise authority and sovereignty. Autonomy
and self-determination

Region, areaor district with set boundaries

A treasure or heirloom handed down from one generation to

another
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Tapu

Tipuna

Tika

Tikanga

Te reo Maori

Te Kohanga Reo

Tohunga

Urupa
Wahine
Wananga
Whaikorero
Whakapapa
Whanau

Whanaungatanga

Whakawhanaungatanga

Whangai
Whare
Whare Kura
Whenua

Sacred, forbidden, setapart

Ancestor, grandparents

Correct, uprightor true

Procedure, process, way, custom, practice

The Maori language

Maori medium pre-school

A specifically chosen person, expertinacertain field who
Mediates between atuaand the tribe often using karakiaand
Ritual based practices

Burial ground, cemetery

Female, women

Learning— of traditional cultural customs and knowledge
A formal speech, oratory givenin cultural contexts
Lineage orancestry

To be born. Grouping of people by kinships or purpose
The relationship, sense of connection or belonging resulting
from responsibilities towards, and support of each other
The process of establishing and maintaining relationships
Raised by others within whanau/hap ties

House or residence

Maori medium school

Land
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Appendices

Appendix 1: Information Sheet for Participants

4w MASSEY UNIVERSITY
" TE KUNENGA KI PUREHUROA

" UNIVERSITY OF NEW ZEALAND

Massey University
PrivateBag 102-904
North Shore Mail Centre
Auckland,

New Zealand

First-year University experiences of mature wahine
Maori students

INFORMATION SHEET FOR PARTICIPANTS

Ko Tamatea te maunga
Ko Hokianga te moana
Ko Ngatokimatawhaorua te waka
Ko Tamatea te whare tupuna
Ko Te Rarawa te iwi
Ko Ngai Tamatea te hapi
Ko Waimate Anaru te tangata
Ko Megan Fitzpatrick ahau

Téna koe, | am doing my Masters thesis in Educational Psychology at Mass ey University under the
supervision of Professor Huia Tomlins-Jahnke (Ngati Hine, Ngati Kahungunu) and Dr Jeanette Berman. If
you have any questions you can contact me directly 027 2989633 orif you would liketo speak with
either Huia or Jeanette, they canbe contacted through Massey University on 0800 MASSEY (0800
627739).

WHAT IS THE RESEARCH ABOUT?

This research aims to explorethe first-year university experiences of mature wahine Maori students.
This study will investigate why you chose to study now and how your firstyear at university went; what
challenges the new environment presented to you as a mature wahine Maori,and what rolebeing a
mature wahine Maori plays infirst-year experiences.

HOW AM | DOING THE STUDY AND WHAT DOES THAT MEAN FOR YOU?

This study uses semi-structured in-depth interviews which allows you to shareyour experiences guided
by questions that may invite memories or experiences that you may not have thought about for a while.
The casestudy interviews will be intwo phases. The firstinterviewis to askyou about your first-year
experiences at a university student as a mature wahine Maori. Aninitial interview will takeup to an
hour at a placethat you feel comfortableinand ifyou agree, will beelectronically recorded and later
transcribed. The second interview is a follow-up interview where | askyou to review the written
transcripts of your firstinterview and inviteyou to extend upon or add further information. The second
interview will be conducted within 4 months of your firstinterview. We will meet againto make sure
the shared meaning and understanding| have gleaned from your interview is accurateand you are
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happywith what was recorded. Participantidentity will be kept confidential unless youchooseto be
identified. At no time shouldyou feel obligated for any reason to participateinthis researchandcan
freely withdraw at any time should you decide to participate.

WHY AM | DOING THE RESEARCH?

Itis hoped this study will givevoice to the many courageous mature Maori women who enter university
for the firsttime laterin life bringing with them a wealth of prior knowledge and life experience. This
information canbe used to better assistUniversities and teaching staffin meeting the specific needs of
mature wahine Maori that will better supporttheir journey to academic success. Itis hoped that the
outcome of the research will indicateto the government policy makers that mature wahine Maori
should be includedin policies that promote higher educationin Aotearoa. This study will supportthe
growing number of studies that validatethe unique voiceand narratives of wahine Maori with integrity
andmana inresponseto traditional western discourses which suppress.

HOW WILL YOU BENEFIT FROM MY STUDY?

This is anopportunity to take partinresearchthat will benefit future wahine Maori tertiary students,
especially thosewho return to study later inlife. Your involvement will givevoiceto the high numbers
of mature wahine Maori students who will haveto study with no government financial assistance
because of their age. You will alsohelp universities and academic staff by sharing your experiences and
demonstrating how such experiences differ from other student cohorts; what you offer by way of life
experience that can benefit and enrich you, your peers and your lecturers’learningand teaching.

WHAT CAN YOU EXPECT FROM ME —THE RESEARCHER

If you choose to participate, you will be asked to sign a consent form agreeing to participate. You are
under no obligation to participate, participationisstrictly voluntary. You also havethe rightto withdraw
from the study atanytime ifyouso wish. You do not have to answer any questions that you do not want
to and can ask me any questions atany time. Your experiences will be held in confidence to be viewed
only by myself and my supervisors. Atyped copy of the summary of the research findings will be provided
to you atthe conclusion of the project.

You areunder no obligationtoacceptthisinvitation. If you decide to participate, you have the rightto:
° declineto answer any particular question;
° withdraw from the study at any time;
° askany questions about the study at any time duringparticipation;
provide information on the understanding that your name will not be used unless you give
permissionto the researcher;
° be given a typed copy of the summary of the project findings when itis concluded.

So, ifyou area mature female student (aged 30 years or older) at a New Zealand university, who
identifies as Maori and havecompleted your firstyear of academic study and areinterested in taking
part or have any questions, please contactme. Thank you for your participation.

This project has been reviewed and approved by the Massey University Human Ethics Committee:
Southern B, Application 15/12. If you have any concerns about the conduct of this research, please
contact Prof Julie Boddy, Chair, Massey University Human Ethics Committee: Southern B, telephone 06
3505799 x 86055, email humanethicsouthb@massey.ac.nz

Megan Fitzpatrick
School of Educational Psychology, Massey University, Palmerston North
Phone: 027 2989633 Email: f.m.fitz@xtra.co.nz
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Appendix 2: Participant Consent Form

4 + MASSEY UNIVERSITY
' " TE KUNENGA KI PUREHUROA

" UNIVERSITY OF NEW ZEALAND

Massey University
Private Bag 102-904
North Shore Mail Centre
Auckland,

New Zealand

First-year University experiences of mature
wahine Maori

PARTICIPANT CONSENT FORM

| have read the Information Sheet and have had the details of the study explained to me. My
questions hawe been answered to my satisfaction, and | understand that | may ask further
guestions at any time.

| agree/do not agree to the internview being sound recorded.

| wish/do not wish to have my recordings returned to me.

| agree to participate in this study under the conditions set out in the Information Sheet.

Signature: Date:

Full Name - printed
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Appendix 3: Authority for Release of Transcript

"4+ MASSEY UNIVERSITY
' " TE KUNENGA KI PUREHUROA

e UNIVERSITY OF NEW ZEALAND

Massey University
Private Bag 102-904
North Shore Mail Centre
Auckland,

New Zealand

First-year University experiences of mature
wahine Maori

AUTHORITY FORTHE RELEASE OF TRANSCRIPTS

I confirm that | have had the opportunity to read and amend the transcript of the

interview conducted with me.

| agree that the edited transcript and extracts from the interview may be used in reports

and publications arising from the research.

Signature: Date:

Full Name - printed
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Appendix 4: Interview Schedule

4w MASSEY UNIVERSITY
' TE KUNENGA KI PUREHUROA

e’ UNIVERSITY OF NEW ZEALAND

Massey University
Private Bag 102-904
North Shore Mail Centre
Auckland,

New Zealand

First-year University experiences of mature
wahine Maori

Interview Schedule

Researcher: Megan Fitzpatrick, Masters Candidate, Educational
Psychology
Massey University, New Zealand

As the researcher, | would value knowing your first-year experiences as a
mature wahine Maori student at University. For the purposes of'this
research, this case study is being undertaken to explore a) What the first-
year university experience is like for a mature wahine Maori; b) What
challenges the new environment presents to mature wahine Maori and; c)
What the role of being mature wahine Mdaori plays in first-year university
experience.

The case study interviews will be in two phases. The first interview is to
ask you about your first-year experiences at a university studentas a
mature wahine Maori. The second interview is a follow-up interview
where | ask you to review the written transcripts of your first interview and
invite you to extend upon or add further information. The second interview
will be conducted within 4 months of your first interview. If you have any
queries, please feel free to contact me at email: f.m.fitz@xtra.co.nz.
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Appendix 5: Interview Questions

INTERVIEW QUESTIONS

What were you doing before you began your university study?
Why did you choose to study last year?

Did the reality of student/university life match your expectation?
What challenges did your new environment present to you?
What was the hardest thing for you to adapt to?

In what ways did your prior knowledge assist your transition into
the new environment of tertiary education?

Tell me about the role your life experience has played in your
study and learning

In what way did being a mature student impact your study and
university experience?

How was being a mature wahine Maori possibly different to your
peers?

What if any role did you feel you played in your student
community?

Is there anything else you would like to share?
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